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ABSTRACT

The reduction of face to face class sessions at the university level complies with the
Ecuadorian Council of Higher Education (CES, acronym in Spanish) regulations. Thus, the
process of teaching English as a foreign language in a public university in Guayaquil, Ecuador
includes the flipped learning approach as one of the various strategies to fulfill the CES
academic demands. However, there is a need for guidelines of the effects of the flipping learning
approach, especially in the writing area. The aim of this study is to generate statistical
information regarding the effects of learning basic writing skills through this approach in a
CEFR Al level course. The research question, Does the flipped learning approach influence the
scores of the weekly writing measures during the second part of the semester of a CEFR Al
English level course? is answered through the use of within-group equivalent time series quasi-
experimental design which gave the researchers the tools to analyze data generated from the
pretest and the posttest and the four weekly measurement scores. The analysis of the
data displays that in the pretest 50% of students obtained an average of 3 over 5 points in
accordance with the rubrics; while in the posttest 75% of students had scores of 40 5. Also, the
researchers collected data related to participants’ attitudes towards the use of this approach
through a questionnaire in which 62 % of participants expressed their preference for this learning
approach over 38% who favored the traditional method.

Keywords: flipped learning, writing skills, active learning, student-centered approach
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RESUMEN

La reduccion de las sesiones presenciales a nivel universitario cumple con las normas del
Consejo Ecuatoriano de Educacion Superior (CES). Por lo tanto, el proceso de ensefianza de
inglés como lengua extranjera en una universidad pablica en Guayaquil, Ecuador incluye el
enfoque de aprendizaje invertido como una de las diversas estrategias para cumplir con las
demandas académicas del CES. Sin embargo, existe la necesidad de generar una guia sobre los
efectos del enfoque de aprendizaje invertido, especialmente en el area de escritura. El objetivo de
este estudio es generar informacion estadistica sobre los efectos del aprendizaje de habilidades
basicas de escritura a traves de este enfoque en un curso de nivel AIMCER. La pregunta de
investigacion, ¢el enfoque de aprendizaje invertido influye en las puntuaciones de las
evaluaciones de escritura semanales durante la segunda parte del semestre de un curso de nivel
de inglés A1 MCER? se responde mediante el uso de un disefio cuasi- experimental de series de
tiempo equivalentes que proporciono a los investigadores herramientas para analizar datos entre
la prueba previa y la prueba posterior y las cuatro puntuaciones semanales de medicion. El
analisis de los datos recogidos muestra que en la prueba previa, el 50% de los estudiantes obtuvo
un promedio de 3 a 5 puntos de acuerdo con las rabricas; mientras que en la prueba posterior el
75% de los estudiantes obtuvieron puntajes de 4 a 5. Ademas, las investigadoras recopilaron
datos relacionados con las actitudes de los participantes hacia el uso de este enfoque a traves de
un cuestionario en el que el 62% de los participantes expreso su preferencia por este enfoque de
aprendizaje comparado con el 38% que favorecio el método tradicional.

Palabras clave: enfoque de aprendizaje invertido, habilidades de escritura, aprendizaje

activo, enfoque centrado en el alumno
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CHAPTER 1: Summary of the Proposal

1.1 Introduction

The Ecuadorian Council of Higher Education (CES, acronym in Spanish) reduced the
number of teaching hours in the EFL classes at the university level. (CES, 2013).
Consequently, some teachers tried the flipped learning approach (FLA) as one of the wide
range of strategies to accomplish learning objectives in accordance with the new
governmental requirements. For this purpose, the language center, from the university carried
out this study, trained the staff through continuous workshop sessions, class observations, and
video conferences related to the (FLA). According to Brame (2013), flipped learning is an
educational approach in which students have access to information (books, video
conferences, power point presentations, etc.) before they come to class. This previous
exposure provides students the tools to use in class the new information and to engage in
active discussion or analysis while their teacher supports them by giving the proper feedback.
The main objective is that learners deepen their understanding of topics and master skills with
new knowledge in class sessions.

The idea behind this intervention was to use the flipped learning approach during a four-
week period while covering basic writing topics in an Al level class in a public university in
Guayaquil.

1.2 Aims and Rationale

1.2.1 General Objective

The general objective of this research project was to generate guidelines and
feedback entailing the flipped learning approach to teach basic writing skills to a group of

thirty-one CEFR Al level students in a public university.



1.3 Research Questions

1.3.1 Research Questions

The Research Questions used in this study were:

1. Does the flipped learning approach influence the scores of the weekly writing
measures during the second part of the semester of a CEFR Al English level
course?

2. What is the attitude of A1 level students in a public university in Guayaquil

towards the flipped learning approach?

1.3.2 Sub-Research Questions

The Sub Research Questions were the following:

1. Does the flipped learning approach contribute to improving students’ scores
in the Post Test Writing Task?

2. Are there any significant differences in the scores obtained in the pre-test and
the post-test given to the participants in this study?

3. Are students in favor or against the use of the flipped learning approach to

acquire basic writing skills in an Al level course at a university in Guayaquil?

1.4 Overview of the enquiry

Chapter 1 contains an introduction of the study, aims and rationale, and the research

questions and sub-questions that guided the intervention.



Chapter 2 comprises the context of the study through the description of the institution where
the intervention took place and identifies the students and instructors in charge of the process.
It also focuses on the need for this research project.

Chapter 3 covers the literature review and the different theoretical areas surveyed as the
basis and guidelines for the project.

Chapter 4 gives details of the research methodology and describes the ontological,
epistemological and axiological stances. It also explains the rationale for the application of
procedures and techniques used.

Chapter 5 contains the data collected and displayed in a variety of statistical graphs as time
series design, box plot, and multiple line graph, and frequency distribution histogram.
Chapter 6 presents and discusses the findings obtained from the data collection of this
intervention and seeks to find patterns stemming from the data.

Chapter 7 summarizes the findings in relationship to the questions, presents the limitations of

the study and the future directions and further areas of research.



CHAPTER 2: Context of the Study

2.1 Introduction

Learning foreign languages at the university level requires the development of the
four language skills (reading, writing, listening and speaking) in accordance with the program
established by the center of foreign languages at this university (see Appendix 14.3). The idea
behind the application of the flipped learning approach (Flipped Learning Network, 2014) to
teaching and learning at this public university in Guayaquil is “to strengthen students’
reflective spirit oriented towards promoting personal achievement under freedom of thought
and ideological pluralism” (ESPOL, 2016). The process already had a head start with Physics
classes through the use of Peer Project Learning (PPL) which resulted in students devoting
more time to the subject along with interesting and creative student-led projects presented at
the end of the midterm and the final term (Seo and Pinela, 2015).

The focus of the flipped learning approach is to make active learning come alive in the
classroom and have a more productive class session where the teacher gives personalized
assistance and feedback (Office of Instruction and Assessment [OlA]), 2017. This goal is
attainable if students have done the pre-assignments where learners show engagement in
autonomous learning. According to Holer (1979) an autonomous language learner has several
characteristics that include taking total responsibility for the learning process which includes
establishing objectives, selecting the contents and the way they are going to be handled.
Additionally, choosing different methods and techniques and evaluating them are vital to this

process.



2.2 The Institution, its Students, and Instructors

This university, founded in 1958, has always been a referent and pioneer in
engineering majors such as Computer Science, Electricity, Electronics, Mining and
Petroleum, Food Engineering, Mechanical and Industrial Engineering, and Statistics (Escuela
Superior Politécnica del Litoral [ESPOL], 2016). Additionally, this public university has been
ranked among the top ten in the country and in the region by the Webometrics (2018) (see
Appendices 19 and 19.1). Furthermore, it is categorized 69 in the Latam University Ranking
(QS World University Rankings, 2018). The last accountability report (ESPOL, 2017) states
that the population in this public university reaches 10,970; 23% are studying careers related
to the social and humanities areas, the 72% are in the science, technology, engineering and

mathematics fields, and the 5% involved in the arts area.

University - 2018 Population

= Socials and Humanities STEM Arts

Figure 1 Registrations by knowledge area. Adapted from UNIVERSITY, 2018, Accountability Report

Students who attend the university come from various leveled English courses based
on the results of an initial placement test. Hence, the students in the level studied (Basic B)
took the placement test or a previous blended learning course (Basic A) as a pre-requisite to
continue their English language studies. There were six levels of study as follows: Basic A
and B, Intermediate A and B, and Advanced A and B. The basic and intermediate levels

were 90 hours each and the advanced levels were 60 hours of face-to-face sessions three days



a week. The first level course covers the basics of Al and the students finish the entire
program at B1+ level.

The instructors who conducted this research project were full time teachers at the
Center of Foreign Languages at the university and they complied with academic credentials
mandatory in Ecuadorian regulation such as a B2 or higher level of English proficiency
according to the Common European Framework. Thus, they brought forth a wide range of
teaching experience. Both researchers had a C2 level certification awarded by a prestigious
university from the USA and decades of teaching experience at the university level, several

English language centers, and other educational institutions.

2.3 The Need for this Research Project

The flipped learning approach became an essential element in the university general
teaching process starting the year 2017 as the number of hours of face-to-face learning
decreased. Considering that there is a need for guidelines and feedback of the effects of this
approach in learning foreign languages at the university, especially in the writing area, this
experimental within-group design study considered an Al level course at a public university
in Guayaquil, Ecuador. The purpose was to get statistical information of the effects on
learning basic writing skills through the flipped learning approach.

Educators who use the flipped learning approach aim to make learners gain conceptual
understanding and procedural fluency using intentional content trying to maximize effective
use of classroom time. Since direct instruction takes place outside the classroom, methods of
instruction such as active learning strategies, peer instruction, problem based learning, or
Socratic methods can be applied as a way to benefit learners with a student-centered approach

(Hamdan et al., 2013).



Vygotsky (1978) as cited by Hamdan et al., (2013) stated that deliberately, the traditional
classroom has shifted into a student-centered approach. Hence, during class time learners
explore and create more opportunities to learn. Students are in control of their learning
abilities outside the group, and teachers increase the learners’ interaction, understanding and
production in the classroom. Educators in a flipped classroom assist learners to construct

knowledge by guiding them in the deep exploration of topics.

2.4 Conclusion

Since 2015, at this university, the School of Natural Sciences and Mathematics has
used the Peer Project Learning (PPL) methodology in Physics C classes which has opened the
door to similar approaches. The flipped learning approach shares essential characteristics and
benefits of Peer Project learning, mainly in the active learning aspect. In the beginning of
first semester 2017, the flipped learning approach became the core teaching strategy in the
center of foreign languages in the university (RESOLUTIONS, 2016 p. 14). The fact that
there was no previous local research on the use of the flipped learning approach and EFL

Writing brought about the usefulness of this research.



CHAPTER 3: Literature Review

3.1 Introduction

One of four people, which is equivalent to 1.75 billion, around the world speak
English at a useful level. English is the international language used in communications,
science, information technology, business, entertainment and diplomacy. Two billion people
will be using or learning to use English by the year 2020 (British Council, 2013). Daily
contacts around the globe among thousands of people have created the need for a global
language in which the adoption of English as a lingua franca enables communication
efficiently with the academic and business communities (Crystal, 2003). In Ecuador, the Law
of Higher Education requires that students who finish their undergraduate education must
reach a B2 level according to the Common European Framework (Ley Organica de

Education Superior, 2010).

3.2 Learning a Foreign Language

Among other hypotheses, Krashen (1982) mentions that adults develop second
language skills in two forms. The first one is through a process called language acquisition
which involves the unconscious feeling of using the language accurately without knowing
whether or not a rule is misused. The second, formal knowledge of a language system or

learning entails conscious use of the rules belonging to that system.

3.3 The Four Strands Theory

Students need to master the four language skills of reading, writing, listening and
speaking. Cohen (1981) remarks the importance of focusing on the most elemental aspects of

language learning and learner-teacher interaction. Nation (2014) claims that when learning a



foreign language, it is necessary to set the linguistic goals to be achieved which have to be
aligned in time and work with the productive and receptive skills (strands). He also remarks
the importance of using appropriate strategies that encourage learners to develop the new
language. Hence, Nation (2007) states that an ideal language course should contain the four
strands (long continuous sets of learning conditions that run through the whole language
course). The strands that Nation (2014) refers to are: (a) learning from meaning-focused input
(listening and reading); (b) learning from meaning-focused output (speaking and writing); (c)
language-focused learning (studying pronunciation, vocabulary, grammar etc.); and (d)
fluency development (getting good at using what you already know). Cohen (1981) remarks
the importance of focusing on the most elemental aspects of language learning and learner-
teacher interaction. In a well-balanced course, the same amount of time should be devoted to

each one of the strands.

3.4 Writing in a foreign language

Leiki and Carson (as cited in Hinkel, 2004), state the programs that attempt to teach
writing must offer linguistic and writing skills that allow learners deal, make sense of and
decipher information and increase their knowledge. Leki (2001) states that the goals of
teaching writing must be clear in the educational system because a wide number of students
are unsure of the purpose this skill serves. Additionally, when teachers face the challenge of
having students who do not identify a reason to learn writing an exchange of ideas among
students and teachers to state the reasons that sustain the development of this skill needs to
take place (pp. 197-209). The study of the teaching of English writing in China (You, 2005)
claims that in a globalized world, English writing has increasingly become a practical tool,
however, some struggles and limitations that affect this tool have require some sorting out to

achieve the goals.



Nation (2014) reports that language production is more challenging than language
reception because the choice of words and grammatical constructions are part of a process
that requires fluency development. He further suggests that mastering this productive skill
requires three types of writing tasks. In the first type, the learner writes carefully focusing on
accuracy, uses a dictionary, and requires the aid of a proficient language user to give
feedback. The second type of writing focuses on fluency; therefore, an ideal ten-minute drill
or practice can help in this matter. The third type of writing highlights quantity, taking into
consideration the appropriate conditions where feedback would not be necessary, but it can
be useful.

Nation (2007) cites Cunningham and Stanovich, (1991) to point out that people who
read a lot become better readers and those who write a lot become better writers. Thus, the
focus on each one of the strands is important both for instructors and for students. The
meaning-focused input strand refers to the receptive kind of learning in which reading and
listening are involved while the meaning-focused output involves the skills of speaking and

writing where learners are able to use the language productively (Nation, 2007).

3.4 Writing as a skill

Terry (1989) cites Magnan (1985) to mention one basic purpose of writing in second
language classrooms—uwriting as a support skill in which learners become aware of features
of grammatical forms and structures, vocabulary and spelling which later increases their
appreciation of correct spelling (including diacritical marks), syntax, structures, and
vocabulary. The second purpose is as a communicative skill in which learners can inform,
relate, question, persuade, etc. Terry (1989) states that beginner level learners are able to
write for communication purposes if the tasks assigned are realistic, meaningful, appropriate

for the linguistic level of sophistication, and suitable for the need. In communicative tasks,
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students have the need to write in order to share information or to seek information.
Finocchiaro and Bonomo describe writing as a long process that takes students to a more
independent period through several steps. The time it takes to achieve writing a composition
or essay depends on the students’ interests, ages, abilities, and necessities of the language

skill (1973).

The Writing Task 9 from the Teacher’s Guide for the KET Exam (Key English Test),
is used to test students in this study and it requires candidates to write a note, email, or
postcard in 25 to 35 words. The idea is “to produce simple written English” (Teacher’s
Guide, p. 4). This idea relates to Nation (2007) in which writing is considered a meaning-

focused output activity.

3.5 Assessment of writing

The objective of communicative writing tasks is to measure the writer’s ability to
convey the message (Terry, 1989). Inthe KET Teacher’s Guide (2015) the writing task 9
tests the candidates’ ability “to write short texts with a real communicative purpose.” The
assessment uses five scales, which consist of four subscales: Content, Communicative
Achievement, Organization and Language (see Appendix 6.1). Some recommendations to
approach the task are reading the instructions carefully, identifying the message required and
who it is for, considering the information needed, responding to the writing prompts and
writing a draft. The expectation of the Writing Task in Part 9 is to make sure that by using
25-35 words candidates “don’t leave out important information, and that their message is
clear” (KET Teacher’s Guide, pp 16). Candidates will face negative consequences if they
write fewer than 25 words, but they will not face any negative consequences if they go over

the maximum, although it is better not to do this.
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Additionally, the KET Teacher’s Guide remarks that this task has a strong connection
with real life so learners can write short messages to peers and teachers as a way to take find
benefits of daily situations. Some examples of these activities are to write invitations,

arrangements for meeting, apologies for missing a class, or notices about lost property.

The rubric used for evaluating writing task 9 is a holistic one. Terry (1989) cites
(Kaczmarek, et al) to favor holistic scoring of students’ written work because it provides a
very strong measure of validity and reliability when assessing overall writing proficiency
attainment. Perkins (13, p. 654) as cited by Terry (1989) states that holistic scoring is even
more effective than discrete point scoring techniques if the grader establishes criteria to focus
the reader’s attention on important aspects of compositions (common standard to judge the
quality of the writing) as well as the involvement of one or more readers giving a grade based
on the impression they have on the whole text (with a set of criteria established prior to the

evaluation process).

The idea of using at least two readers to assess writing production is to avoid the
causes of the diversity of judgment, “1) flavor and personality (‘style as the revelation of a
personality, individuality, originality, interest, and sincerity’), 2) organization and analysis, 3)
quality of ideas, 4) usage, sentence structure, punctuation, and 5) wording and spelling”
(Perkins, 13, p. 654) which usually take place when papers are evaluated by one grader.
Moreover, this type of evaluation identifies high, middle, and low-quality levels for each

feature (Perkins, 13, p. 655).

Terry (1989) states that some factors such as realistic expectations connected with the
level of the course and the objectives, content, grammar, vocabulary, structures, and early

stages of composition taught or discussed are part of the scoring guide.

According to the KET Teacher’s Guide (2015), when grading the writing task 9, the effective

communication of the message must be the focus without ignoring errors of structure,
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vocabulary, spelling and punctuation (pp. 16). Terry (1989) warns about the subjectivity
inherent in holistic scoring in which it is not recommendable to use grammar and spelling as
the only criteria to judge the whole text. The emphasis on errors in mechanics impedes
concentration on communicative aspects when grading and giving feedback (Magnan, 1987,

p. 130).

3.6 EFL Challenges when Learning to Write

One of the main challenges for EFL learners when dealing with writing is mistake
free production. The grammar correction in writing has been an issue for debate, Truscott
(1996) believes that correction of grammatical errors for the purpose of improving a student’s
ability to write accurately has a negative effect on students’ attitude as well as it absorbs time
and energy in writing classes. Some of the reasons mentioned are that research evidence
shows that grammar correction is ineffective due to the nature of language learning, the
correction process lack of effectiveness is the norm. Additionally, grammar correction has
negative and detrimental effects combined with the lack of merit of some arguments make it

a pointless resource in the teaching of writing.

3.7 Flipped learning--Method, methodology, technique, or approach?

3.7.1 Definition of terms

It is important to make a distinction among method, methodology, technique and
approach. The Merriam-Webster dictionary (2018) a way, technique, or process of or for
doing something or a body of skills or techniques is a method methodology refers to a
body of methods, rules, and postulates employed by a discipline: a particular

procedure or set of procedures. Technique is a method or way of achieving a desired
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goal. Finally, approach refers to the way of dealing with something: a way of doing or

thinking about something (Merrian Webster, 2018).

3.7.2 Definition of the flipped learning approach

The Flipped Learning Network (FLN) (2016) considers that an approach where group
space during class sessions becomes dynamic and interactive because learners have already
assimilated the information material for classes prior to the sessions uses the flipped learning
approach. The educator only guides learners through monitoring while they apply concepts
and have a creative engagement in the subject matter.

The Flipped Learning Network (2014) states that four aspects or pillars are part of the
flipped learning approach refer to the following characteristics--flexible environment
(rearranging the physical space), learning culture (changing the teacher-centered culture
model to a learner-centered approach), intentional content (developing conceptual
understanding and procedural fluency), and professional educator (monitoring the active

learning process and giving relevant feedback to students)

3.8 Definition of Peer correction

One of the elements in the active learning process, student-centered classroom is peer
correction, peer-feedback. In the Writing Task 9, learners should practice evaluating their
own and others’ answers, with close reference to the question. For example, learners can look
at sample answers or at each other’s answers, identifying what the writer did well, and what
they could improve (KET Teacher’s Guide, pp.16). Participants in the project can benefit
from peer correction because they can hold each other accountable for the production they

have in classes. In the KET Teacher’s Guide (2015), planning answers carefully and making
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sure they are well organized and have relevant content as well as thinking about the target

reader and writing in an appropriate style are the expectations of the writing production.

3.9 Information on flipped classroom

Farmer (2015) states that flipping a class does not necessarily imply that flipped
learning takes place, the implementation of a flipped learning approach to teaching and
learning offers pedagogical benefits because students have access to content and engage in
tasks where they develop understanding of the topics prior to class. The class time is the
perfect place for discussion and engaging in profound issues, ideas and questions that have
come from pre-class content and activities. The website of The Polytechnic University
(ESPOL, acronym in Spanish) describes the flipped classroom as a model that encourages the
students’ creativity and sense of collaborative work through the access of content available at

any time before class and a more individualized classwork.

3.10 Peer project learning (PPL) in ESPOL

Farmer (2015) cites Harvard Professor Eric Mazur and his introduction to flipped
learning in 2012 at the annual conference of the Association for Learning Technology where
he was the keynote speaker. Mazur is one of the pioneers on peer instruction, which started at
Harvard in the decade of the nineties and evolved in what flipped learning is today. He uses
the terms ‘knowledge transfer’ as the class time devoted to activities such as a lecture and
‘knowledge assimilation’ as the time students use outside of class to process and understand
the subject matter. Mazur proposed to ‘flip’ the stages of knowledge transfer and knowledge
assimilation in which the students become familiar with the material prior to class and then in
class sessions they assimilate the information they had read or watched previously. Farmer
points out that Mazur’s reinvention of the course engages students in the learning / teaching
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culture activity where students have to read notes before class as a knowledge transfer stage
and in class sessions, they focus on the knowledge assimilation stage. Based on observation
at the Harvard University, a professor from the ESPOL supports the use of this approach as
part of the Peer Project Learning Methodology as a way to encourage the student-centered
curriculum through the transformation of the typical teacher-centered classroom (Pinela &
Youngjin, 2015). The Center of Foreign Languages at the ESPOL launched a pilot project in
2015 based on the use of the flipped learning approach to teach EFL during one semester and
taking one course per each of the levels taught. Due to the positive results and students’
approval of the new approach, this project became part of the study program established for
the year 2017 in this language center. The importance of students’ role as the focus of this
kind of instruction is remarkable as they have to get knowledge through the material received

from the teachers prior to the classroom practice (ESPOL Académico, 2017).
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CHAPTER 4: Research Methodology

4.1 Research Paradigm

A research paradigm is the set of common beliefs and agreements shared by scientists
about t problems’ understanding and solving. Kuhn (1962).

Coe et al (2007) cites Kuhn (1970) to say shared understandings within the social
community of scientists in the creation of new ideas are paradigms. Guba (1990) affirms
three aspects that characterize paradigms— ontology refers to what reality is, epistemology
relates to how you know something, and methodology has to do with how you find something
out. Coe et al (2017) believes that the research process has a series of assumptions
summarized in four areas. The first, ontology, connects to the form and nature of the social
world. The second one, epistemology, focuses on assumptions of what people know. The
third area refers to methodology, which involves the procedure or logic followed during
research inquiry. The last one, techniques of data collection focuses on methods. Cohen et
al., 2008, states that in the first aspect, ontology, there are two main positions that range from
realism to constructivism. Realism refers to a single objective reality that has no connection
with individuals’ perceptions. On the other hand, constructivism is a perspective where
multiple realities constructed by different individuals. Hence, reality here is nor objective nor

singular.

4.1.1 Definition and Rationale

There are two main paradigms that help to make sense of reality—positivist and
interpretivist. Bryman (2012) states that positivism is an epistemological position that
advocates the use of the methods of the natural sciences to the study of the social reality.

The paradigm used in this project was the positivist because researchers believe that there is a

single reality which can be measured and known through the use of quantitative methods.
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phenomenalism is a view where senseswhere senses help to confirm phenomena and
knowledge; 2) in deductivism researchers generate hypothesis for testing and allow for
explanations; 3) in inductivism the gathering of facts allow researchers to arrive at knowledge
and 4) objective because science is value free.

According to Guba and Lincoln (1994) and Sparkles (1997, 1982), the positivist
paradigm assumes in its ontology (external realist) that knowledge of how things are in the
form of time and context free generalizations with a reductionist and determinist posture. The
epistemological position is dualist- objectivist where the two entities (investigator and the
object investigated) are independent and neither is influenced by the other. Thus, they act as
one-way mirror during the enquiry. The methodology uses the verification of hypothesis that
require empirical tests for verification and the conditions are carefully controlled to prevent

the outcome from being improperly manipulated (Cohen, 2008).

4.1.2 Methodological Stances

4.1.2.1The Researchers’ Roles

Instructors have an important role in this kind of learning, as they have to make
decisions related to the skills objectives, the size and diversity of groups, students’ roles in
the groups, classroom arrangement, and planning of educational material. Besides, instructors
are in charge of giving clear explanations of the tasks and objectives; monitor and help
students; and, finally they evaluate students’ knowledge. (Johnson, Johnson, and Smith,
1998). The two researchers had very active roles in this study. Researcher 1 was the head
professor of the group of participants who agreed to take part in the project. Both researchers
made special arrangements so that a part of the two-hour session focused on the application

of activities planned in this research intervention. Researcher 1 was also in charge of looking
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for, analyzing, and selecting the educational resources as videos used for the autonomous
work for each session.

According to Krajka (2018) accuracy, authority, currency, objectivity and content are
part of the guidelines when finding appropriate materials online. Learner fit and teacher fit
are two other aspects to take into consideration. The learner fit characteristic refers to the
suitability of the materials for learners according to age, level, interest, sext, background.
Additionally, it relates to the correctness of the material, adaptability to different settings.

Krajka (2018) cites (Banville, 2005) to point out a more specific criteria for online
audio or video resources which are relevance and interest, appropriateness of topic,
authenticity and newsworthiness, pedagogic soundness and length. Arcario (1992) as cited by
Krajka (2018) subdivides the evaluation into two areas based on the use of online videos. One
relates to use of presenting language (comprehensibility) and the other is stimulus for
language production (flexibility of use). When focusing on the use of presenting language
factors such as comprehensibility: degree of visual support, clarity of picture and sound,
density of language, speech delivery, language content, language level have a direct influence
on the choices teachers make. On the other hand, if videos aim to stimulate language
production factors such as watchability, completeness, length, appropriateness of content,
level of maturity, availability of related materials that affect the flexibility of use. The videos
comply with the flipped learning approach recommendation given by the trainer Gudenrath
(2016) that they should last no more than five minutes. Additionally, researcher 1 planned the
activities for each session in accordance with the syllabus provided by the center of foreign
languages of the university (see the detailed plans in Appendix 14.3) and led the
implementation of the activities in class since students were familiar with her.

Researcher 2 oversaw the logistics in the implementation of the project, made copies

of the materials utilized, prepared the curriculum folders, kept track of students who attended
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sessions, and supported the monitoring of students during the active learning process in each
session planned. During two sessions, researcher 2 took over and guided students with
instructions, and had an active role as a facilitator. Both researchers had five meetings every
week which were distributed as follows: One prior to every session (three sessions per week)
to discuss and come to a consensus about the materials and strategies to apply for the most
effective way to implement each activity. Another meeting took place after the students had
developed the activities in each class session. Finally, the researchers discussed the results
and improvements for each activity and organized the material for the following sessions
Right after students did the placement test, pre-test, weekly measurements and post-test, the
two researchers met and graded each test using the holistic rubric and came to a consensus
about the grade each participant received as suggested by Terry (1989) and entered the data

on the computer prior to the statistical analysis.

4.1.2.2 Participants’ Role

The researchers counted on only one group with thirty-two students registered for the
semester and that number was key in the study; it was not possible to have two different
groups because both researchers had different level courses. In addition, the other course that
researcher 1 was teaching had twelve students. This fact made the research process unable to
take place with this course in terms of having control and experimental groups. One student
quit the course; as a result, there were 31 students who had a very active role in this project.
Researchers informed participants of the study in advance to obtain their written consent.
They went over all the steps in the investigation and the use of the resources to benefit the
participants.

Raths (2013) cites Jon Bergman and Aaron Sams, pioneers in flipped learning, to say
that his rule of thumb is one to 1% minutes per grade level, as an example a fourth-grader’s videos
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should be no longer than four to six minutes; and for a 10th-grader, that means 10 to 15-minute
videos. Researchers came to a consensus of 5-minute videos as the longest duration due to the fact
that participants were in an Al level course, learning English as a foreign language. They decided this
based on the recommendations they received during the trainings related to the flipped classroom.

Prior to each session, participants had to watch very short videos (five minutes long
maximum) and fill the blanks or matching exercises (See Appendix 13) prepared for them to
make sure they accomplished the autonomous pre-assignment. To collect regular assignments
from the students, the participants uploaded their tasks on the online university platform by
the designated deadline prior to class.

In class, participants worked in groups of 4 or 5 and had the opportunity to use and
produce what they had previously learned in the videos. They were in complete control of
their learning process using the flipped learning approach implemented in their classes.
Findings of a research conducted in Taiwan, revealed that by using collaborative learning as a
tool to learn, college students felt that when working in teams, the opportunities to help each
other increased the level of learning. They felt supported and able to communicate more
effectively (Chen, 2017). The exercises aimed to make students practice and reinforce the
pre-assignment in a collaborative environment. Roehl (e.t al, 2013) cites Tucker (2012), to
state that during class time students solve problems, further information about concepts and
connect with one another through collaborative learning.

Thus, they were instructed to work in this way and help one another applying the
active learning process that Ritchhart et al.(, 2011, p. 7) as cited by Roehl (e.t al, 2013)
describes as deep learning where active and constructive processes enable learners to reach
the learning objectives and the instructors work towards changing the paradigms from

teacher-centered to student-centered.
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The teacher gave instructions and guided students as a facilitator, the other researcher
was usually present in the sessions to serve as facilitator, as well (see Appendixes 8.1 to 9, for

samples of activities participants did during class sessions).

4.1.2.3 Nature of the Research Design

As part of the positivist paradigm, the nature of this research design is quantitative
and as part of the experimental category, it can be considered a quasi-experimental one
within-group design equivalent time series design.

According to Creswell (2010), the equivalent time series design is a type of
experimental design where there is not a random assignment; there is only one group of
individuals compared after two or three interventions. This study fits the requirements of a
time series design because only one group gathered the required number of students which
made impossible to have a control group. Therefore, the time series design allowed the
researchers to study the group, over time, with multiple weekly measures as well as the
pretest and posttest (Creswell, 2012). Researchers measured the dependent variables after
each intervention and the group became its own control group (see Appendix 21 for Table

10.1).

4.1.2.4 Nature of the Data and Research Methods

The data is numerical because the pre-test, weekly measurements and post-test were
graded over 5 points using the rubrics established by the institution which is based on the
Cambridge University Press for the KET Exam (see Appendix 6.2). The placement test also
yielded numerical results. Researchers printed the English Unlimited Placement Test

available online in a PDF version and used with permission of the publisher (see Appendixes
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5.1 & 5.2). This test contained 120 questions and evaluated the level of knowledge from Al
to C2. Considering that the group studied was taking a basic level course using the
Elementary Course book because they had achieved the previous course (Basic A) or passed
a placement exam.

Sixty questions of the EU Placement Test helped to assess the level of knowledge of
the participants based on the expectation that they would be able to cope with the first 40
questions to verify that their level A1 was in accordance to the CEFR. For calculating the
number of questions that the students must answer in the placement test, we used the
Teacher’s Guide test where a chart defines the different scores and English lives according to

the textbook series.

4.1.2.5 Nature of Data Analysis

Bryman (2012) defines an experiment as a research design that attempts to identify
alternative casual explanations of findings (internal validity) with at least a group
(experimental) exposed to a treatment and another group (control) which is not, and random
assignment of the participants to either group. At times, a further group or groups are part of
the experiment and have access to other treatments. Creswell (2012) states that there are
different types of design in experiments. The ones used in educational research are between-
group designs and within-group or individual designs. The between-group designs involve
three types 1) true experiments (pre- and posttest, posttest only); 2) quasi-experiments (pre-
and posttest, posttest only); and 3) factorial designs. The within-group or individual designs
are 1) time series experiments (interrupted, equivalent); 2) repeated measures experiments
and 3) single-subject experiments (see Appendix 21).

Creswell (2012) states that the time series design is recommendable when researchers

can work with only one group of participants and study them over a period. It is intensive

23



because it requires several measures. One variation of this design is “equivalent time series
design” where researchers compare posttest scores or the plotting the scores to decipher
patterns in the data over time in the data analysis. This type of design prevents the threats to
internal validity. Researchers can diminish some effects like history and maturation of
participants (see Appendix 22).

The Time Series Design, which is one of the forms of the within-group quasi
experimental design method (Creswell, 2012 pp. 313, 314), guided the researchers in the
process of inquiry. Researchers studied thirty-one participants in a single group because it
was impossible to count on a control group. During this study, four measurements generated
quantitative data. Hence, the researchers used statistical graphs and frequency distributions to
display and organize the results. The line graph enabled display of the average results
obtained in each test and the participants’ individual scores. Histograms helped to describe
analysis of pre-test, post-test, and stock chart (boxplot) showed data related to the
participants’ improvement. According to Bryman (2012), the measurements of central
tendency present in one figure a value that is common for a distribution of values.

The most commonly used measures are 1) arithmetic mean (the sum of all values in a
distribution and then divide by the number of values; 2) the median is the midpoint in a
distribution of values; and 3) the mode is the value that occurs most frequently in a
distribution. Researchers used these measures to determine the scores obtained by the
majority of participants in the group (see Figures 8, 9 & 10 in Chapter 5).

The measurements of variability helped to understand the dispersion of the groups’
grades and find out the range between the highest and the lowest grades obtained. The
standard deviation facilitated to indicate the average and the median grades of the group by

finding out the deviation or difference of each grade and then squaring the figures researchers
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calculated the average. As a complement to the research endeavor researchers used the

median difference of the populations and the p value (see Figure 11 in Chapter 5).

4.1.2.6 Nature of Outputs

The main data generated in this research study is numerical. Researchers included the
comparisons of scores given to participants weekly and histograms where the mean, median

and mode.

4.2 Research Tradition

This study is part of the quantitate research tradition. The idea is to look for numerical
data that can explain a social phenomenon. In this case, researchers attempted to find the

effects of the use of the flipped learning approach to teach writing skills to Al level students.

4.2.1 Definition and Rationale

The researchers followed the quantitative method to collect the primary data. The aim
is to predict, prove hypothesis and generate guidelines that will help teachers and students in
the process of using the flipped learning approach. Researchers decided to strengthen their
findings through the use of a secondary form of data to examine the participants’ attitudes
towards the FLA and to support the results obtained in the intervention (Creswell, 2012. pp.

544 - 545).

4.2.2 Ascertaining the Warrant for the Study

4.2.2.1 Reliability
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Bryman (2012) defines reliability as the level of stability of a measure. Moreover, it
focuses on the fact of whether or not the results of a study are repeatable and consistent. This
is a commonly connected issue to quantitative research. Another criterion in research
connected to reliability is replication or replicability. (Bryman, 2012). Social researchers who
work within the quantitative tradition value replicability and are able to carry it out if the

original researchers spelled out the procedures in great detail.

4.2.2.2 Validity

Fraenkel and Wallen (1993) define validity as the extent to which researchers are able
to make inferences based on the results from an instrument. Additionally, this aspect connects
with the instrumentation process and the participants analyzed in a research endeavor.
Bryman (2012) defines validity as “the emphasis on veracity of findings that come from
research inquiry.” The term validity used alone refers to measurement validity. Some types
of validity are measurement validity, internal validity, external validity and ecological
validity. The measurement or “construct validity” is part of quantitative research or the search
for measures of social scientific concepts. It encompasses the fact that the measures that come
from a concept really reflect the concept they are supposed to represent (Bryman, 2012, p.
47). Casualty is the term that connects with internal validity. It questions whether the
conclusions arrived at in the research inquiry have connections with the variables used in the
study. In this matter, it assesses if the independent variable has a casual effect on the
dependent variable (Bryman, 2012, p. 47).

The external validity relates to the possibility of generalizing the results of a study
beyond its specific context. It focuses on the selection of participants in a study, for this
reason in the quantitative approach researchers attempt to select representative samples
(Bryman, 2012, pp. 47, 48).

26



Ecological validity has to do with the application of the social scientific findings in
individuals’ daily, natural, social settings. The issue connects to the findings being valid but
lack the representation of events in people’s daily experiences. The use of questionnaires in a
study may mean that the findings possess a very low ecological validity (Bryman, 2012, p.
48)

Since this was a quantitative study, the data obtained is numerical and accurate.
Additionally, the placement test, models of writing tasks and rubrics by Cambridge
University Press were adapted and used with permission to guarantee reliable instruments for

measurements in the project.

4.2.2.3Threats to Validity

Creswell (2012) points out that “threats to validity” refer to the design issues that may
lead to making false interpretations about the probable cause and effect between the

intervention (treatment) and results (outcomes).

4.2.2.4 Threats to Internal validity

The researcher or researchers’ ability to make accurate cause and effect inferences can
relate to two crucial factors such as experiment procedures or participants’ experiences that
may alter the experiment (Creswell, 2012). Cook and Campbell (1979) and Reichardt and
Mark (1998) as cited by Creswell (2012) to point out the three most common aspects that
may become threats in experimental designs related to participants, related to the treatments
used and related to procedures.

In the category related to participants are 1) history, 2) maturation, 3) regression, 4)
selection, 5) mortality, and 6) interactions with selection. In the category related to the

treatments used are 1) the diffusion of treatments, 2) compensatory equalization, 3)
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compensatory rivalry, 4) resentful demoralization. In the third category are 1) testing and 2)

instrumentation. (see Appendix 22, Table 30).

4.2.2.5 Threats to External Validity

Creswell (2012) defines the “threats to external validity” as the external factors that
hinder researchers’ ability to draw correct inferences from the sample data to other
individuals, places and situations from the past or future. Cook and Campbell (1979) as cited
by Creswell (2012) mention three aspects that are likely to have an effect on the
generalizability of the results from research inquiry: 1) interaction of selection and treatment,
2) interaction of setting and treatment, and 3) interaction of history and treatment. The first
aspect relates to the impediment to generalize the results obtained other than the groups of
participants from the research inquiry. Researchers usually make participation in the
experiment as convenient as possible for all the members of a population group. The
interaction of setting and treatment has to do with the inability to make generalizations based
on the setting where the experiment took place. Researchers tackle this aspect if they analyze
the effect of the treatment in each type of setting. The last aspect, interaction of history and
treatment, arises from the researchers’ attempt to make generalizations from findings related
to past and future occurrences. The solution to this threat is the replication of the experiment

at a later time.

4.2 .3 Ethical Considerations

The researchers needed to get the approval from their immediate supervisor in order
to carry out the project in the educational institution. They adapted an institutional permission
form and had it read, approved and signed by the Academic Coordinator of the Center of

Foreign Languages where this intervention took place. (See Appendix 1)
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In order to obtain informed consent (The Belmont Report, 1979, p. 25-7) from the
students the researchers asked them to read and sign a form (Appendix 2). In the form
participants found out the goals of the study, identification of the approach used in the
process, the assurance of keeping the anonymity, the lack of risks related to the study, and
their right to withdraw from the study any time without penalty (The Belmont Report, 1979,
p. 25-8). The form also contained information about the possible benefits (The Belmont
Report, 1979, p. 23-10) that had to do with the enhancement of their writing skills by means

of the flipped learning approach. This form included contact information of both researchers.

4.3 Method

4.3.1 Definition and characteristics

The research methods used in the study were quantitative for the primary form of
data. The placement test was graded over 60 points. The pre-test and post-test were graded
over five points. The four weekly measurements score was over five points. The instruments
used for grading were based on the Writing Rubric provided by the center of foreign
languages (see Appendix 6.2).

At the end of the intervention, participants received a questionnaire with the purpose
of surveying their perceptions on the flipped learning approach. Consequently, this
secondary form of data intended to weigh participants’ attitude during the study (Creswell,
2012, Chapter 16). The questionnaire (see Appendix 16) included 14 statements in which
both researchers agreed on the use of a three scale options: agree, neutral or disagree. This
instrument added insights of the students’ attitudes. Additionally, two questions referred to
the participants’ role using FLA and their preference about learning approaches (see
Appendices 17 & 18). The results with graphs are part of the discussion section also included

in the Appendices.
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4.3.2 Methods of Data Collection

As the first step for this intervention, the researchers used the English Unlimited
Written Placement test with permission of the publisher to verify that participants had an Al
level according to the CEFR. The test contained multiple-choice questions (see Appendix
5.2).The second step was to get a general idea of the participants’ writing skills prior to the
intervention. For this purpose, researchers used the Pre-test (see Appendix 7) a writing task
taken from the KET Exam.

Furthermore, the first question of the study referred to the influence of the FLA in the
students’ scores. Hence, the researchers used the scores from the weekly measures to
respond it. For addressing the second question, the researchers the questionnaire to find out
about the participants towards FLA (see Appendixes 15.1, 15.2, and 15.3). They were short
writing tasks adapted by the researchers to connect with the topics covered during the class
sessions. Researchers graded the writing using the KET exam rubrics by Cambridge. After
researchers collected the data, they analyzed it using measures of central tendency—mean,
mode, and median.

The Pre-test and post-test given at the beginning and end of the intervention helped to
answer two of the sub-research questions: 1) Does the flipped learning approach contribute to
improving students’ scores in the Post Test Writing Task? and 2) Are there any significant
differences in the scores obtained in the pre-test and the post-test given to the participants in
this study? and the sub-research question 3) Are students in favor or against the use of the
flipped learning approach to acquire basic writing skills in an Al level course at a university
in Guayaquil? Students had various choices in the questionnaire related to attitudes to the use

of the flipped learning approach to generate quantitative data.
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4.3.3 Selection and Handling of Data

The researchers graded the placement test with a mobile phone application called
Zipgrade. Hence, they used an answer sheet provided by the website zipgrade.com. Once the
students finished, the researchers scanned the answer sheets with the mobile phone app
Zipgrade which had the answer key uploaded in advance. After that, the researchers
downloaded the data from the website account and used the analysis for the narrative in the
discussion and findings section (see Appendixes 5.4.1 & 5.4.2 for samples of the answer
sheet used by participants and grading with the Zipgrade app).

The researchers graded the pre and post-test with the KET writing rubric and
compared the results with the statistical analysis. The pre-test gave the researchers guidelines
as to the writing skills students already had prior to the research. The post-test helped
researchers see the writing achievements students had after the investigation. The information
is given in further detail in the discussion section (see Figure 1 & Figure 3 in Chapter 5). The
KET rubric helped to guide researchers in grading the weekly measurements (see Table 4 in
Chapter 5) and the results were the main data source for statistical analysis in the equivalent

time series design. Researchers compared and discussed them in chapters 5 and 6.

4.3.4 Participants

31 students aged 18 to 25 who had already been grouped in a section of an Al level
CEFR course in the center of foreign languages at a public university in Guayaquil were the
participants were pursuing engineering careers, humanities or art degrees (see Figure 1 in

Chapter 1).

4.3.5 Selection and/or Sampling
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According to Creswell (2012), in convenience sampling the researchers select the
participants because they are willing and available for study. Bryman (2012) states that
convenience sampling data will not allow the generation of definite findings but they could
provide a guide for further research or allow to find connections with existing data.

Ferber (1977) mentions three aspects when choosing a sample. They are relevance of
the sample or the target population. The second aspect is that the sample size is appropriate
for analytical purposes. The third aspect relates to the possibility of any member of the
population to become part of the sample. The main selection process done for this research
study was choosing the group of students to be participants in the intervention. Since the
minimum requirement of participants for the study according to the master program’s
guideline was 30, only one group of students from Researcher 1 class complied with this
condition. As a result, researcher 1 asked the students to take part in the study. The select
sample participants were just transitioning in the use of the flipped learning approach at a

public university in Guayaquil.

4.3.6 Background to the Participants

Participants came from a previous blended learning course where writing was not the
focus of the course or the results of their placement test assigned them to that level. Some
students had not taken intense English classes like the ones offered at the center of foreign
languages of this university.

Based on the placement test given at the beginning of the research, 1 student is at
starter level (Al); 26 students are at elementary level (A1-A2); 3 students are at pre-
intermediate level (B1); and 1 is at intermediate level (B1-B2) (Table 3 Test Scores

According to the Suggested Level in the Textbook Series in Chapter 5). Participants share a
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characteristic, they are fulfilling the language requirement in their curriculum and must

comply with the subject.

4.3.7 Conclusion

This quantitative quasi-experimental within group equivalent time series study took
place at a public university in Guayaquil. Two researchers got the approval of the
Coordinator of the Center of Foreign languages and later worked on the planning,
intervention and analysis of results obtained. In the 4-week intervention, 31 participants from
an Al CEFR level course agreed to take part through a consent form. In accordance with the
FLA, they worked on the pre-assignments given by the researchers prior to every session.
During class sessions, participants engaged in active learning activities that allowed them to
practice in pairs and in groups to get an overview of basic writing skills. The researchers used

a placement test, a pre-test, four weekly measurements, and a post-test.
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CHAPTER 5: Presentation of Findings

5.1 Introduction

The research project called “Teaching Basic Writing Skills in a CEFR Al English
Level Course with a Flipped Learning Approach at a Public University in Guayaquil” was a
guantitative, quasi-experimental within group time series design study. Hence, two
researchers carried out the project where 31 participants agreed. The intervention using the
flipped learning approach took place over a 5-week period, which included a pretest, four
weekly measurements and a posttest as part of the equivalent time series design. To display
the findings, the researchers used a wide variety of statistical tools such as tables, graphs, box

plots, line graphs, and histograms.

5.2 The Presentation of Each Individual Finding

5.2.1 Placement Test

The first stage of the study aimed to have a clear idea of the students’ level of English
in accordance with the CEFR. The instrument used for this purpose was the English
Unlimited (EU) Placement Test by Cambridge University Press and used with permission
(see Appendix 5.2).

In the teacher’s guide (see Appendix 5.1) there are six levels according to the levels of
the textbook series (Starter-Al, Elementary-A2, Pre-intermediate-B1, Intermediate-B1 plus,
Upper-intermediate-B2, and Advanced-C1). The table below shows the scores that fit each
level and the first three categories served as the guide for the test scores taking into

consideration the 60 questions used for the placement test.
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Table 1

Suggested Grading Scale by Cambridge University Press for the EU Textbook Series

EU Starter Elementary Pre- Intermediate Upper Advanced
level intermediate intermediate
CEFR Al Al - A2 Bl Bl - B2 B2 C1
level
Written  0-15 16-35 36-55 56-75 76-95 96
test
score

Note. Information for EU levels taken from Tilbury, A., & Doff, A. (2010). English
unlimited: A2 elementary: Coursebook with e-portfolio. Cambridge: Cambridge University
Press

The first sixty questions from this test were suitable for beginners (A1) which aligns
with the English level of the participants in the EFL course at a public university in
Guayaquil where this intervention took place. The placement test helped to confirm
participants’ level of knowledge of grammar and vocabulary items in a written format. In
accordance with the instructions in the teacher’s guide (Appendix 5.2) students answered as
many questions as possible without skipping any item during 40 minutes. Some students were
able to finish the test while others were not because the level of difficulty of the questions
gradually increased.

Table 2 presents the scores of the participants in the placement test. For ethical
reasons, we assigned numbers to each participant in the study. In the course, there were 31
students who attended classes and this placement test helped to verify that the participants in

the study had an Al level in accordance with the Common European Framework (CEFR).
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Table 2

Placement Test Scores and its Equivalence

# Score over 60 % over 100
1 32 53.3
2 24 40
3 26 43.3
4 31 51.7
5 23 38.3
6 18 30
7 23 38.3
8 24 40
9 32 53.3
10 56 93.3
11 23 38.3
12 34 56.7
13 23 38.3
14 29 48.3
15 32 53.3
16 30 50
17 36 60
18 26 43.3
19 22 36.7
20 37 61.7
21 31 51.7
22 27 45
23 36 60
24 19 31.7
25 15 25
26 23 38.3
27 26 43.3
28 19 31.7
29 28 46.7
30 26 43.3
31 27 45

Table 3 below shows the scores obtained by students in the placement test. Twenty-
six students got between 16 to 35 points. Hence, the score fits the level of the textbook that
students were using during the semester when the intervention took place. Moreover, the
scores show the Al CEFR level they had according to the English Unlimited Teachers Guide.
It also displays that four students surpassed the expectations. It is important to mention that

only one student obtained the starter level.
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Table 3

Test Scores According to the Suggested Level in the Textbook Series

CEFR
Points EU Level level N %
0-15 Starter Al 1 3,23
16-35 Elementary Al-A2 26 83,87
36-55  Pre-intermediate Bl 3 9,68
56-75 Intermediate B1-B2 1 3,23

5.2.2 Equivalent Time Series: Weekly measurements

To continue with the within group equivalent time series design of this intervention,
we assessed the participants on a weekly basis during a period of four weeks. The instruments
used for the weekly measurements were writing tasks from Cambridge KET (Key English
Test) adapted to the grammar topics and the vocabulary covered in each unit from the
textbook to make it more relevant. (See Appendixes 15.1, 15.2 and 15.3)

The scores ranged on a scale of 0 to 5 using the Rubrics for the KET as shown in Table 4.
Table 4

Writing Rubrics Task 9 KET Exam
Mark Criteria

5 All three parts of message clearly communicated.
Only minor spelling errors or occasional grammatical errors.

4 All three parts of message communicated.
Some non-impeding errors is spelling and grammar or some awkwardness of
expression.

3 All three parts of message attempted.

Expression requires interpretation by the reader and contains impeding errors in
spelling and grammar.
All three parts of the message are included but the context is incorrect.
Or
Two parts of message are clearly communicated.
Only minor spelling errors or occasional grammatical errors.
2 Only two parts of message communicated.
Some errors in spelling and grammar.
The errors in expression may require patience and interpretation by the reader and
impede communication.

1 Only one part of the message communicated.
Some attempts to address the task but response is very unclear.
0 Question unattempted or totally incomprehensible response.

Note. Reproduced with permission from Cambridge KET by Cambridge University Press
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To compare the effects of the intervention, the researchers did a statistical analysis
through a weekly measurement to show the change over time. The variation in scores of the
weekly measurements revealed whether a student’s performance in writing had remained the
same, improved or diminished by using the flipped learning approach. Figure 2 shows the
results of the pre-test, post-test and four weekly measurements. There was an improvement in
the general scores obtained by participants and at the end of the five weeks, the scores

increased significantly compared to the pretest.

5.00
4.50
4.00
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00

GENERAL SCORES PER TEST (MEAN)

4.29

PRE TEST MEASUREMENT 1MEASUREMENT 2MEASUREMENT 3MEASUREMENT 4 POST TEST

Figure 2 Equivalent Time Series Design

In figure 3, the grades are mainly located in the values greater than or equal to three,
whereas in the pre-test 50% of the students obtained a score of three over five. On the
contrary, in the post-test 75% of students have scores of four and five. It is important to

mention that scores of weekly measurements remained constant over time.

38




wEEOA W

QQS:"& - fﬁl f Qﬁ ﬁﬂé\

Figure 3. Boxplot chart by evaluation

Since this intervention took place in a class with 31 students, the most appropriate
way to analyze students’ scores and show the changes overtime was to do a line graph which
is presented below. Creswell (2012) states line graphs help to display variable interaction
when doing an experiment. In this case, the aim was to show the variation in each one of the
measurements given during the intervention. The red line shows the scores obtained in the
pre-test, the blue line shows the scores of the post-test. For the most part, the blue line is over
the red line, except for two participants who got a low grade in the post-test. Overall, the
scores obtained by students in the different weekly measurements improved over time and

there was a significant positive variation in scores in some cases. After this analysis, the pre-
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test and post-tests were examined with descriptive statistics to see in detail the scores of each

one.

Individual Scores per student

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31
=PRE TEST ——MEASUREMENT 1 —— MEASUREMENT 2
MEASUREMENT 3 —— MEASUREMENT 4 ==PQOST TEST

Figure 4. Line graph individual scores per student

5.2.3 The Pre-Test

An important detail in the intervention was to have exact information about the
participants’ writing skills so that the researchers could confirm and modify the topics
planned for the intervention and weekly assessments. For this purpose, the researchers gave a
pre-test by using Writing Task 9 and the rubrics from the KET Exam used with permission
(see Appendix 7). Before the pre-test, students had no previous preparation or guidance about
writing skills or any mechanics in order to obtain accurate information. The scores obtained
in this task, provided guidelines to the researchers about the topics to cover during the

intervention.
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Table 5

Frequency Distribution Pre- test

Scores obtained Proportion
0 0.07
1 0.13
2 0.19
3 0.13
4 0.38
5 0.10
Total 1.00

Figure 5 shows that in the pre-test, 38.71% of the participants obtained a score of four

over five with an accumulated proportion of 50% of students with a score lower or equal to

three.

percentage

Figure 5. Histogram pretest
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Figure 6 shows that over 50% of participants obtained a score of 3 or more in the pre-test.

Figure 6. Box-plot pre-test

After the analysis of data, the researchers found that the mean was 2.935 + 0.262, which
under a standard deviation of 1.459, determines a considerable dispersion of the scores in
relation with the general score. The mean was 2.935, the mean standard error was 0.262, the
mode was 4, the standard deviation was 1.459, the bias was -0.500, the minimum score was 0
and the maximum score was 5. The quartile 1 had scores that were 2, the median or quartile 2

had scores that were 3 and the quartile 3 had scores of 4.

Table 6

Descriptive Statistics Pre-Test

Standard Quartile . Quartile
Mean error of Mode c?;?/?:t?;crj\ Bias Minimum  Maximum 1 M(Eg';in 3
mean Q1) ? (Q3)
2.935 0.262 4 1.459 0.500 0 5 2.00 3.00 4.00

5.2.4 The Posttest

The results obtained in the post-test were higher than the ones from the pretest.

38.70% of students obtained a score of 4 and 51.61% obtained a score of 5 which totaled a

42



90.31% and shows a great improvement. There was a 3.22% at score 3 and a 6.45 % that did

not fit the goals of the study.

Table 7

Frequency distribution post test
Scores obtained  Proportion

0 0.00

1 0.06

2 0.00

3 0.03

4 0.38

5 0.511

Total 1.000

Figure 7 shows that about 90% of participants obtained scores of 4 and 5 in the post-

test. Only 6.45% of students got a score of 1 and 3.22% obtained a score of 3.
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Figure 7. Histogram post-test

Figure 8 shows that almost all of the participants in the study obtained scores of 4 and

5 with only 2 participants who obtained very low scores (1) in the post-test.
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Figure 8. Box-plot chart posttest

In the post-test, there was a change in the descriptive statistics compared to the pre-
test, where 51.61% of the participants obtained a score of five, with an accumulated
proportion of 50% of students with a score lower or equal to five. The mean established is a
value of 4.290 + 0.1866, which under a standard deviation of 1.039, which determines a low
dispersion of the scores, related to the general scores. As a result, the vast majority of the
grades is in the values of four and five. The mean was 4.290, the mean standard error was
0.1866, the mode was 5, the standard deviation was 1.039, the bias was -2.159, the minimum
score was 1 and the maximum score was 5. The quartile 1 had scores of 4, the median or
quartile 2 had scores that were 5 and the quartile 3 had scores of 5.
Table 8

Descriptive Statistics Posttest

Standard Quartile . Quartile
Mean errorof Mode c?éi?zi?cr)(rj] Bias Minimum Maximum 1 M&g |;1n 3
mean (Q1) ? (Qs3)
4.290 0.1866 5 1.039 2.159 1 5 4.00 5.00 5.00

5.2.5 Experimental Design
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In order to give details of whether or not there was a significant change in the average
score of all the measurements done prior, during, and after this intervention, including the
pre-test and post-test, the researchers used a quasi-experimental design. The aim was to show
if the time of the study influenced or not the general scores using the flipped learning
approach to teach basic writing skills to Al level students in a university in Guayaquil.
Researchers evaluated thirty-one students of the same class, the general score of the class is
not the same in all the measurements done over time, in which the evaluations were six in
total. Below, the researchers will specify the characteristics taken into consideration to
evaluate this experimental design.

EXPERIMENTAL UNIT: Student / Participant

VARIABLE OF THE ANSWER: Grades obtained in the measurements

FACTOR: Time of application of the flipped learning approach (Methodology)

LEVELS OF THE FACTOR: Six levels labeled as Pre-Test, Measurement 1, Measurement
2, Measurement 3, Measurement 4, and Post-Test.

The following mathematical model was proposed:

_ I = 1,2,3,4,5,6
Yij = Ui T & j=123,..31

Where researchers validated the following hypothesis test:
Ho:ply = pp = 3 = g = Us = U
against
H, = at least one of the means is dif ferent

Using an ANOVA table, the researchers analyzed if in fact the time of the application
of the flipped learning approach to teach basic writing to Al students influenced the general
score of the course (sample / population). Using the statistical software Minitab, the researchers
obtained the following results.

Table 9
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Analysis of Variance--ANOVA Table

Source GL SC MC F P value
Measurement 5 33,16 6,63 5,29 0,00
Error 180 225,87 1,25
Total 185 259,03

S$=1,120 R-square.=12,80% R-square. (adjusted) =10,38%

Table 10

All Measurements and Intervals of Confidence for the Score at 95%

Level

Means  Stand. Dev. -------- S SR S N S—— +-
Pre-Test 2,935 1,459 (------ F oo )
Measurement 1 3,968 0,875 (--mm-*mmmee- )
Measurement 2 3,806 1,197 (-----%----- )
Measurement 3 4,032 1,167 O )
Measurement 4 3,806 1,039 (----- - )
Post-Test 4,290 1,039 (------ *emnnl)

-------- N -
3,00 3,60 4,20
4,80

Using a p value of 0.00, the researchers concluded with the statistical evidence that the

general scores of each one of the measurements are not the same. Hence, the null hypothesis is

rejected (H,). In other words, the time of the application of the intervention using the Flipped

Learning Approach influenced the general score of the course.

Researchers also pointed out that the R square value of 12.80% provides a fair

understanding of the percentage of explanation of the mathematical model, which is really low.

Hence, researched discarded it as a good mathematical model to give a good adjustment of the

data.

On the other hand, through the confidence intervals, researchers saw that the mean in

the pretest is the one that represents higher variation (standard deviation) related to the score.

Additionally, it is far from a good score with a mean value of 2,935.
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5.2.6: Hypotheses Test for Difference of Means

After concluding that the time of the application of the flipped learning approach
influenced the general scores of the course, researchers analyzed whether that influence was
positive or negative. Thus, the researchers used the Hypotheses Tests for Difference of Means,
comparing the scores obtained in the Pre-test and the Post-test, defined in the following way:

Ho: Upostrest = HpreTest
against
Hy: Upostrest  UpreTest
Where researchers obtained the following results:
Table 11

Comparison of Pretest and Posttest

Mean Stand. Dev.  Standard Error
Post-Test 4,29 1,04 0,19
Pre-Test 2,94 1,46 0,26

Estimated difference between the Post-test mean with the Pre-test mean: 1,355
Interval of confidence of 95% for the difference: (0,710; 2,000)
Degrees of freedom =54
T-Student Value = 4, 21
P Value =0, 00
With a p value of 0,00 there is statistical evidence to reject the null hypothesis (H,).
Thus, the general score of the post-test in comparison with the pre-test is not the same. It is
worth mentioning that with an estimated difference of 1,355 researchers concluded that there
is a positive influence in the general score using the Flipped Learning Approach.
Additionally, the mean, median, mode and standard deviation show that the
intervention influenced students’ scores. The mean went from 2.94 to 4.29, the median
started at 3 and at the end was 5, the mode was 4 during half of the intervention and in the
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other half was 5. Finally, the standard deviation started at 1.44 and dropped to 1.02 as shown

in the figures below.

MEAN

5.00

4.50 3.97 381 4.03
4.00
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00

Figure 9. Mean of all assessments
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Figure 10. Median of all assessments
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Figure 12. Standard deviation
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5.2.7 Questionnaire Results

The researchers gathered information about students’ attitudes towards the use of the
Flipped Learning Approach with an adapted questionnaire taken from a study by Farah
(2014) with 16 questions (see Appendix 16). To measure this Questionnaire, the Likert Scale
provides values from 1 to 5 using the descriptions of strongly agree, agree, neutral, disagree,
and strongly disagree. However, the researchers agreed to change the values in the adapted
Questionnaire due to time constraints and considering that participants would have a better
guide with a lower number of descriptions as agree, neutral, and disagree. At the end of the
intervention researchers gave the questionnaire to participants after their final exam, and they
filled in the forms anonymously. Only twenty-nine of the participants completed the
questionnaire; most of them expressed favorable opinions or views related to the intervention
done in their classes. In figure 10, the compiled data obtained from the questionnaire displays
the results of statements 1 to 14 because that fit the descriptions Agree, Neutral or Disagree.
The last two questions had several options for students and researchers will present them
later.

Overall, the information in the questionnaire provides positive insights in which the
participants in this research project found the flipped learning approach beneficial for their
learning of basic writing skills.

The following table shows the results of statements 1 to 14 from the questionnaire.

Table 12
Responses to Questionnaire Items about Flipped Learning Approach
Agree Neutral Disagree
1 The flipped learning approach allows me to prepare before class.
19 9 1

2  Through the videos sent by SIDWEB, | have enough time to acquire knowledge about the
topics that will be covered in regular classes.

16 13 0
3 I feel more confident to ask for clarification after watching the videos.
22 7 0
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4 | feel more confident about my learning process due to the videos sent before class practices.

18 11 0
5 My writing strategies have improved due to the fact that | have more time to apply knowledge
in class.
17 11 0
6 | like to write in class while my classmates support me and my teacher clarifies doubts.
15 13 1
7 1 enjoyed when my classmates gave me feedback and comments about my writing.
11 11 0
8 Inmy opinion, the flipped learning approach provides many benefits.
21 8 0

9 I feel that I am more in control of my learning through the familiarization of topics and
having the opportunity to review them at my own pace.

21 7 1

10 The flipped learning approach helped me to answer the Writing Task 9 (Test at the end of the
Project).

12 15 2
11 This new approach did not improve my ability to write in English.

2 11 16
12 | feel that the videos sent before class had not helped me at all.

1 4 23

13 In my opinion the flipped learning approach causes a lot of inconveniences to the student and
his / her learning process.

1 4 24
14 1 understand better when the teacher explains the class in the traditional way.
6 18 5

Note. Appendix 18 shows the statements in Spanish..

QUESTIONS 1- 14

mAGREE mNEUTRAL DISAGREE

30
25 ’? 23 24
21 21
20 19 18 18 18
16 17 16
15 15
15 3 3 .
1 1 1 11
9
10 - 8 ,
685
: 4 4
2 2
1 0 0 0 0 1 0 0 1 il 1'
0 | |
1 2 3 4 5 6 7 8 9 10 11 12 13 14
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Figure 13. Compiled statements from Questionnaire about the flipped learning
approach

In general, table 12 and figure 13 show participants’ attitudes towards the statements
1 to 10 which related to a positive connotation about the flipped learning approach used by
the researchers. Statements 11 to 13 convey a negative connotation related to the approach
and favor traditional learning; however, students expressed their disagreement, which favors
the flipped learning approach. Students responded neutrally in statement 14, which has to do
with understanding explanations in the traditional way. A table for every item in the
questionnaire appears below in detail.
Table 13

Questionnaire Results Statement 1

Options Responses %
Agree 19 66
Neutral 9 31
Disagree 1 3
Total 29 100

Note. Statement 1: The flipped learning approach allows me to prepare before class.
Table 14

Questionnaire Results Statement 2

Options Responses %
Agree 16 55
Neutral 13 45
Disagree 0 0
Total 29 100

Note. Statement 2: Through the videos sent by SIDWEB, | have enough time to acquire
knowledge about the topics that will be covered in regular classes.

Table 15

Questionnaire Results Statement 3

Options Responses %
Agree 22 76
Neutral 7 24
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Disagree 0 0
Total 29 100

Note. Statement 3: | feel more confident to ask for clarification after watching the videos.
Table 16

Questionnaire Results Statement 4

Options Responses %
Agree 18 62
Neutral 11 38
Disagree 0 0
Total 29 100

Note. Statement 4: | feel more confident about my learning process due to the videos sent
before class practices

Table 17

Questionnaire results Statement 5

Options Responses %
Agree 17 62
Neutral 11 38
Disagree 0 0
Total 28 100

Note. Statement 5: My writing strategies have improved because | have more time to apply
knowledge in class.

Table 18

Questionnaire results Statement 6

Options Responses %
Agree 15 52
Neutral 13 45
Disagree 1 3
Total 29 100

Note. Statement 6: | like to write in class while my classmates support me and my teacher
clarifies doubts.

Table 19

Questionnaire Results Statement 7
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Options Responses %

Agree 18 38
Neutral 11 62
Disagree 0 0

Total 29 100

Note. Statement 7: | enjoyed when my classmates gave me feedback and comments about my
writing.

Table 20

Questionnaire Results Statement 8

Options Responses %
Agree 21 72
Neutral 8 28
Disagree 0 0
Total 29 100

Note. Statement 8: In my opinion, the flipped learning approach provides many benefits
Table 21

Questionnaire Results Statement 9

Options Responses %
Agree 21 72
Neutral 7 24
Disagree 1 4
Total 29 100

Note: Statement 9: | feel that I am more in control of my learning through the familiarization
of topics and having the opportunity to review them at my own pace.

Table 22

Questionnaire Results Statement 10

Options Responses %
Agree 12 41
Neutral 15 52
Disagree 2 7
Total 29 100

Note: Statement 10: The flipped learning approach helped me to answer the Writing Task 9
(Test at the end of the Project).

Table 23
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Questionnaire Results Statement 11

Options Responses %
Agree 2 7
Neutral 11 38
Disagree 16 55
Total 29 100

Note. Statement 11: This new approach did not improve my ability to write in English.
Table 24

Questionnaire Results Statement 12

Options Responses %
Agree 1 4
Neutral 4 14
Disagree 23 82
Total 28 100

Note. Statement 12: | feel that the videos sent before class had not helped me at all.
Table 25

Questionnaire Results Statement 13

Options Responses %
Agree 1 3
Neutral 4 14
Disagree 24 83
Total 29 100

Note: Statement 13: In my opinion the flipped learning approach causes a lot of

inconveniences to the student and his / her learning process.

Table 26

Questionnaire Results Statement 14

Options Responses %
Agree 6 21
Neutral 18 62
Disagree 5 17
Total 29 100

Note. Statement 14: | understand better when the teacher explains the class in the traditional
way.



In question15 researchers asked participants to define their role as a student when the
teacher used the flipped learning approach. They were able to choose more than one option
among the five descriptions given.

Table 27

Questionnaire Results Statement 15

Options Responses
a. Passive and bored 1
b. Active and involved 21
c. Responsible and independent 15
d. Motivated 7
e. Ican’tinteract in class 0

Note. Question 15: How can you define yourself as a student in class using the Flipped
Learning Approach? Select from the below list. You may choose MORE THAN ONE
answer.

In statement 16 participants had to choose which approach to teaching and learning
suits them better. They had two options—the traditional method and the flipped learning
approach.

TABLE 28

Questionnaire Results Statement 16

Options Responses %
Traditional method 11 38
Flipped learning approach 18 62
Total 29 100

Note. Statement 16: Select the type of learning approach that you prefer the most. A.
Traditional learning where the teacher explains in class. B. Flipped learning approach where
the teacher sends the video home to prepare before class.
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CHAPTER 6: Discussion of Findings

6.1 Introduction

Two research questions and three sub-research questions guided this research project.
The aim of the study was to get insights into the application of the flipped learning approach
to teach basic writing skills at an Al level course at a public university in Guayaquil. The
idea came about because higher educational institutions in Ecuador have been undergoing
several changes in all of their educational processes. The Council of Higher Education (CES,
acronym in Spanish) has determined the different ways to get access to classes. They are (a)

on-site sessions, (b) semi-virtual, (c) dual, (d) on-line, and (d) distance learning (Art. 40).

The Council of Evaluation, Accreditation and Quality Assurance of Higher Education
(CEAACES, acronym in Spanish) has made changes in the academic programs such as the
reduction of face to face class sessions. Currently, undergraduate students must attend 40
hours per subject. Additionally, students must reach B2 CEFR level of English (Resolutions
CES. Art. 31 p. 17) by the end of their university degree. Thus, undergraduate studies have

become more demanding.

In compliance with the new changes, the institution where this intervention took place
already included the flipped classroom among its academic rules and principles as part of the
teaching and learning process. For this purpose, in the year 2016, April Gudenrath Ma.Ed
trained the staff from the Center of Foreign Languages of this institution on the use of this
approach.(See Appendixes 20.1 & 20.2). Six months later, this trainer provided informal
feedback through follow up mini training sessions. Additionally, teachers had some Skype
sessions with staff from Portland State University to get more insights and ideas about the

application of the flipped classroom in that institution (See Appendix 20.3). Furthermore,
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Faculty of Natural Sciences and Mathematics has adopted the Peer Project Learning (PPL)
methodology (a form of the flipped learning approach) since the year 2015. It has worked
proven to be successful at this institution with physics classes (Resolutions, 2016 pp. 15). By
using the flipped learning approach, there is a big shift in the focus of the class sessions, since
students become familiar with the knowledge from class topics in advance through videos or
other materials and they make a much more productive use of their time in the classroom

(Brame, 2013).

The whole research inquiry had several methods of data collection. At the beginning,
the participants took a written placement test to verify their Al level. As the second step in
the process, researchers gave the pre-test which was a prompt from Writing Task 9 of the
KET Exam. Later, the researchers assigned videos on the University online platform and
different activities for students to practice prior the class sessions. After, each week of the
intervention researchers assessed participants with a writing task adapted by the researchers
so that it could go in accordance with the grammar and vocabulary topics contained in the
syllabus and the material previously sent. After the four measurements researchers gave
students the post-test which was the same prompt as the pre-test. Finally, students filled out
an anonymous questionnaire related to their views about the flipped learning approach. They
chose among a three-point Likert scale with the options agree, disagree or neutral. Hence,
students provided their opinion with 14 statements followed by two more questions related to
the students’ role during the intervention as well as their preference for which method of
teaching they felt more comfortable with. Researchers analyzed all of the data generated with
these instruments and described in the previous chapter with a statistical software called
MiniTab, Excel Spreadsheets and presented as tables and figures that included graphs, charts,

boxplot charts, and histograms.

6.2 Discussion:
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6.2.1 Research Questions

The Research Questions used in this study were the following:
1. Does the flipped learning approach influence the scores of the weekly writing
measures during the second part of the semester of a CEFR Al English level course?

This question was answered through the use of a within group equivalent time series
quasi experimental design which gave the researchers the tools to analyze data between the
pretest and the posttest and the intervention scores (Creswell, 2012). Based on this design
and since the minimum requirement of participants for approval of a research study was 30
students and the aim was to work with writing skills at an Al level EFL level class at a public
university in Guayaquil, the researchers decided to work with one of the groups by the
researcher 1 where there were 32 students registered. Researcher 2 was working with a
higher-level classes in which students were beyond Al level. As a result, the equivalent time
series design helped to achieve the goal of using only one group as control and experimental
one.

During the first part of the semester, participants had their regular classes and the writing
skills were part of the traditional teacher-centered teaching approach which involved teaching
the basic steps in class, making students practice in groups and at home, and finally assigning
homework and giving feedback on topics from classes. Later, researchers informed the
students about the project and asked them to be part of it. The processes to get their informed
consent for participation as well as the permission by the institution let the researchers finish
the plan of activities for the intervention (See Appendix 14.1).

In the second part of the semester, the researchers made a special emphasis on guiding
students through the process of developing writing skills using the flipped learning approach.
The intervention took place over a five-week period in which students had a placement test to

verify if they were Al level. (See Appendix 14.2) During the same week, the researchers
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gave them the pre-test and started uploading the educational videos in the SIDWEB platform
as the beginning of the intervention (See Appendix 13).

HOW TO WRITE A BASIC PARAGRAPH

https://www.youtube.com/watch?v=2 pZWdF7ujA&t=83s

Watch the video and complete the tips for writing a basic paragraph.

HOW TO WRITE
A BASIC “:== e
PARAGRAPH -

Figure 14. YouTube video

Students had to watch the short videos at home, answer a set of comprehension questions,
come to class prepared to interact with their classmates, and take the leading role in their
learning process. The weekly measurements gave the researchers a clear idea of the influence
of the intervention on the students’ writing tasks as shown in Figure 4. Line graph individual
scores per student from chapter 5.

The mean of the first week was 3.97, in the second week was 3.81, in the third week was
4.03 and in the last week it was 3.81 again. Hence, the intervention had some beneficial effect
on the scores that students obtained every week. In week 1, participants’ mean scores of 3.97
surpassed the pre-test score of 2.94. From week 1 to week 2, the measurements scores went
down 0.18, from week 2 to week 3 the scores went up again by 0.22, and from week 3 to

week 4 the scores went back down 0.22. The interesting part of the global scores is that from
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the final measurement to the posttest, the scores went up 0.48. Comparing the mean of the
pretest (2.94) and the posttest (4.29) the researchers found a significant difference of 1.35,
which clearly shows improvement in the scores obtained by participants in the weekly
measurements.

The aspects which cause the fluctuation among the weekly scores might be the source of
further research in which the students’ preferences for personal topics may seem to yield
higher scores compared to more general topics. The topics and prompts for the weekly
measurements given had very close connection to the syllabus of the course. The topic for
week 1 was to describe the participants’ daily activities and it was very easy for the students
to handle. Measurement 2 topic related to the description of a participants’ person they
admire and it was manageable for them. The topic in weekly measurement 3 was about
transportation and the results show the highest level of scores during the intervention;
however, the topic in measurement 4 (write a postcard) produced the lowest score so
researchers assumed that it was a little more complicated for the students (see Appendixes
15.1, 15.2 & 15.3). The topic / prompt for both, the pre-test and post-test was exactly the
same and it had to do with writing an email about going to a club, its location, activities done
therein, and its cost. (See Appendix 7). The majority of students gained confidence in their
writing skills and created an appropriate piece of writing complying with the requirements.
However, two outliers are not in the quartiles 3 and 4 because of the low grades they obtained

in the post-test as shown in Figure 3 in Chapter 5, Box-plot chart by evaluation.

2. What is the attitude of A1 level students in a public University in Guayaquil towards
the flipped learning approach?
Researchers gathered information about students’ attitudes through a Three Likert Scale

questionnaire with 14 statements where participants could choose among the options agree,
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neutral and disagree to respond to each statement (Chapter 5 Table 12). Participants’
responses showed a favorable attitude towards most of the content of statements 1 to 10
which were positively connected to the flipped learning approach (Chapter 5 Figure 10).
Statement 3 that deals with students’ confidence when asking for clarifications after watching
the videos obtained 22 positive responses which represents the highest percentage of positive
attitude among this group of statements. Statement 6 describes students’ attitude towards the
process of writing in class counting on their classmates and the teacher’s support and it
obtained 15 positive responses plus 13 students who reported their neutral position. Statement
7 that had to do with students’ giving opinion and feedback about their classmates’ pieces of
writing, displays just 11 positive answers and 18 neutral. On the other hand, statements 11 to
13 revealed students’ disagreement which favors the new approach. Finally, most of the

students showed a neutral position in statement 14 which favors traditional teaching.

6.2.2 Sub-Research Questions

The Sub Research Questions were the following:
1. Does the flipped learning approach contribute to improving students’ scores in the
Post-Test Writing Task?

This question had a positive response because at the end of the intervention, 16
students achieved a score of 5, 12 got and 1 student obtained 3; there were two students who
were unable to get a high score and actually got a lower score than the Pre-test because they

lacked time the day of the posttest. They arrived very late to class.

2. Are there any significant differences in the scores obtained in the pre-test and the

post-test given to the participants in this study?
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There are some significant differences in the scores obtained in the pretest and
posttest. There is a difference of 1.35 between the mean of the pre-test and the mean of the
post-test as shown in Chapter 5 Figures 3 to 5 as well as the histograms of the pre-test and

post-test. (See Figure 5 Histogram Pretest and Figure 7 Histogram Posttest in Chapter 5)

3. Are students in favor or against the use of the flipped learning approach to acquire
basic writing skills in an Al level course at a university in Guayaquil?

In statement 1 from the Questionnaire given at the end of the intervention, 66% of
students agreed that the flipped learning approach allows them to prepare before class. In
statement 2, 55% of students agreed that they have enough time to acquire knowledge about
the topics that will be covered in regular classes through the videos sent by the university
platform (SIDWEB). In statement 3, 76% of students feel more confident to ask for
clarification after watching the videos. In statement 4, 62% of students feel more confident
about the learning process due to the videos sent before class practices. In statement 5, 61%
of students agreed that their writing strategies had improved because they have more time to
apply knowledge in class. In statement 6, 52% of students responded they liked to write in
class while the classmates support them and the teacher clarifies doubts. In statement 7, 62 %
of students had a neutral opinion about their classmates’ giving them feedback and comments
about their writing compared to the 38% of students that agreed. In statement 8, 72% of
students think that the flipped learning approach provides many benefits. In the ninth
statement, 72% of students feel that they are more in control of their learning through the
familiarization of topics and having the opportunity to review them at their own pace. In the
tenth statement, 52 % of students showed a neutral opinion about the flipped learning
approach helping them to answer the Writing Task 9 (Test at the end of the Project)

compared to the 41% of students who agreed and only 7 % expressed disagreement.
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Considering that this approach is relatively new in the implementation in this university, and
based on the results previously mentioned, it is interesting to notice that students are
receptive to the shifting of the paradigms related to their habits and taking more control of
their learning process. Furthermore, the researchers envision that it will not take so long for
students to feel empowered about their learning role in this new approach based on Vygotsky
(1978) as cited by Hamdan et al., (2013) who stated that deliberately, the traditional
classroom has shifted into a student-centered approach. Hence, during class time students
explore and create more opportunities to learn, they are in control of their learning abilities
outside the group, and teachers have the opportunity to increase the learners’ interaction,
understanding and production. Educators in a flipped classroom assist learners to construct

knowledge by guiding them in the deep exploration of topics.

Participants were against the statements 11 to 14 which had a negative connotation
towards the flipped learning approach, which reinforces their positive opinions, expressed in
statements 1 to 10. Moreover, participants showed a higher level of preference for the flipped
learning approach as proven by statement 16 where 18 students supported the approach
compared to 11 who preferred the traditional method. Additionally, in question fifteen where
participants had the opportunity to choose more than one option to describe their role during
the implementation of the flipped learning approach, there were 21 students who felt actively
involved, 15 who felt responsible and independent, 7 felt motivated and only one felt passive

and bored.

Limitations of an equivalent time series design
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Creswell (2012) states that in equivalent time series designs researchers have the
opportunity to work with the same participants in both instances, as control and as
experimental group. In an ideal case scenario, two groups of participants should be part of the
research project. However, convenience sampling allows researchers to work with the

participants that are available. (Bryman, 2012)

Use of the Questionnaire - Justification

The attitude questionnaire used at the end of the intervention allowed researchers to
verify the information obtained in the different weekly measurements. Creswell (2003)
mentions that may have the necessity to use a second form of data collection in this case

qualitative to provide supportive information.

Reliability and validity

The validity and reliability of the data obtained in this project rely on the fact that this
study is the first one carried out at a public university in Guayaquil. Since the sample of
participants came about the convenience. Although the results are not generalizable, they

serve as a reference.
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CHAPTER 7: Conclusions.

7.1 Summary of the Findings and Relationship to the Questions.

The main findings of this research project were that participants had consecutive
improvement in their weekly writing measurements. Moreover, the pre-test and post-test
scores had very significant positive differences. Additionally, the attitude questionnaire filled
out by participants at the end of the intervention gave the researchers guidelines as to the way
the flipped learning approach influenced students. Most of the answers favored the use of this

approach and found benefits in it.

7.2 Limitations of the Study.

The main challenges in this study related to three or four participants who were not
able to work on the pre-assignments before class, which confirmed their lack of interaction or
low level of communication with the group. The positive aspect was that most of the
members of the groups complied with the pre-assignments and consequently this enabled
them to serve as tutors for low skilled students by using active learning strategies of the
flipped learning approach. Another challenge was the time constraints that students normally
have at the university level. Hence, few participants missed classes on a regular basis. In
some occasions, it was complicated to get all the students working together during the
sessions.

This quasi-experimental project within group time series design did not include a
control group because of the circumstances and the equivalent time series design chosen
enabled researchers to work with the same participants as control and experimental group

(Creswell, 2012). For this reason, the results of this study are not generalizable
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7.3 Future directions and further areas for research.

There should be more research studies done on the use of the flipped learning
approach to teach EFL writing. Perhaps if students were able to register in the same
consecutive level, the researchers could carry out a study about the development of their
writing skills in the next levels. Unfortunately, students register for classes and randomly
become part of a group at the public university where this study took place. Thus, it is nearly
impossible to keep track of their performance and development of writing skills in the next
level of their language study.

This study provided guidelines in the beginnings of the use of the flipped learning
approach in Al level course to teach writing. . However, researchers must conduct more
studies to analyze the effects of this approach when applied in the teaching of writing skills
in higher level courses. It is possible to replicate it at higher levels to see if students favor the

use of this approach
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APPENDIXES
Appendix 1—Institutional Permission to Carry Out Research Project

PERMISO INSTITUCIONAL PARA REALIZAR INVESTIGACION
Triula:

“Teaching Basic Writing Skills in a CEFE Al Englizh Lewel Course with a Flipped Leaming Approach
af a Poblic University in Guayagqual™

Introdeccion

El proposito de este formulario es solicitar penmise mstitacional a ks Escuela Superior Politecnica del
Litoral, (ESPOL) la Facultad de Ciencias Sociales ¥ Humanisticas (FCSH) en el Centro de Lenguas
Extranjeras (CELEX) como =l hagar donds se realizara un proyecto de imwestigaciom ¥ provesr
mformacion que podra determinar si permitic o no que la misma se leve a cabo.

Las persanas que realizaran la investipacion describiran el estudio ¥ responderan todas sus preguntas.
Solicitames leer detalladaments la informacion que agu se presenta v realizar todas las preguntas
pecesanias a fin de aclarar cualquier duda o interrogante amtes de que la investizacion se pueda realizar.
51 decide aprobar la realizacion de esta investigacion, este forpmlario sera utilizado para 1 pemiso.

Proposito del Estudio

51 decide aprobar, un estudio se Devara a cabo en uno de los cursos de inples Basico B, que se esta
dictanda este semestre El proposite de este estodio es determingr 1y influencia dsal Flipped Leaming
Approach en las calificacionss de evahiacionss de 1a habilidad ds escrihara (Wridng) de los alummas.
El objetive es deferminar si el nse de este enfogoe =5 de bensficio o po en 2] proceso de aprendizaje de
habilidades basicas de escritara de los estudiantes.

Qe procedimientos e realizaran?

5i el estadio s aprobado se llevaran a cabo varias actividades durante la investizacion. Los alummos
dal paralelo seleccionado seran comsultades e informados sobre su participacion en el estudio. Lusgo
firmaran un fornmlario de consentimiento en el que se detalls toda la informacion de los procesos a
realizarse. Se les administrara un Examen de Ubicacion a los participantes v tambien una proeba de
escTinma para determinar su nivel de conocimisnies. Pesteriomnents, la docente Carola Oniiz, a cargo
del paralelo Basico B 270 utilizara un enfeque mavor del Flipped Learning Approach para ensefar
kabilidades de escrihama basica durante la segunda parte del semestre en curso. Adiciopalmente, la
docente Mima Fomero formara parte del equipe de investzadoras v sera parie de las aciividades a
realizarse durante la investigacion. Los participantes seran evaluados semanalmente para deferminar su

1
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desempefio en cuanto a las habilidades basicas de escritara. Al final del estudio, s les admmistrara un
Post Test de escritura para determinar su nivel de adquisicion de habilidades de escritara basica.

Nota:

Se grabara v tomara fotozrafias mientras los estadiantes trabajan en clases. .

(Jué riesgos implica esta investigacion?

No hay nesgos relacionados con este eshadio.

Cuales son los posbles beneficios de esta investizacion?

Los estudiantes obtendran un beneficio directo de esta investizacion en la adquisicion de habilidades
basicas de escriura. Adicionalmente, los procesos v actividades de esta imvestizacion daran pautas
sobre 2l uso del Flipped Leaming Approach.

E: obligatorio que los estndiantes ¥ profesores seam parte de este extodia?

e, la mstitarion pueds optar por no oborgar el permise para este esmudio. Los estudiantes v profesorss
mvalucrados pueden decidir mo paricipar o retrarse del estodio en cualquier momento.  Betirarse o
rebnusarse a participar no afectara su relacion con la Escuela Superior Politecmica del Litoral de minguna
mangra. Es posible gue profesores v esnadiantes decidan participar v luego refirarse sin penalidad
almma.

Queé pasaria s estodiantes v / o profesores deciden no participar?

Ademas del permise institucional, profesores v estudiantes deben aceptar ser parte del estudio. 5i alzune
de ellos no desea participar, su informacion, grabaciones o fotegrafias no seran inchuidas en los
resultades de la investizacion ¥ oo existiran penalidades. Si profesores ¥ / o estudiantes nicialmente
aceptan ser parte del estudio poeden libremente refirarse sin penalidad alpuna

Habra alzun tipo de compensacion o pago?
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Wi la institacion, profesores o estudiantes recibiran ningun tipo de retribucion economica al ser parte de

gsta inwestizacion.

Como se garantiza la proteccion de la privacidad de la imstitucion, profesores v estndiantes
participantes?

La privacidad v confidencialidad de la institucion, profesores v estadiantes seran protegidas a traves de
Ia participacion anonima. Ademas, existira la posibilidad de no grabar ni tomar fotezrafias si alpumo de
los participantes as1 b requiere.

Si es necesamio, la mformacion gue revels datos sobre la imstitacion, profesores ¥ estudiamtes sema
protegida en todas las imstancias que la lev lo permita. Los datos no seran publicados sin el permiso
mstimacional de profesores v estodiantss a menos gue sea requeride por la ley o per alzuna crden lezal.
Los datos pedran ser compartidos con etros investizadores para futuros estadios no detallados en este
formularie. En estos casos, los dates no comendran mformacion gue pueda ser asociada con la
mstitucion, sus profesorss o alumnes gue formaron parte de este estudio.

5i Ia instihacion otorga el permiso para la investizacion, estudiantes v profesores seran registrados en
audio v video. La evidencia sera puardada por um periodo de tres atios en un hazar seguro al cual solo
el sguipo de investizadores tendra accesa, haego sera borrada.

A gquien (&) se debe comtactar con presuntas relacionadas al estudia?

Antes, duramte v despues de la investizacion es posible comtactar a LIDIA CAROLA ORTIZ
ESPINQZA al (0904615919 o enviar un mensaje de comred electronico a LIORTIZGESPOL.EDUEC o
MENA CAROLA ROMERD COLOMA al 0007356437 o enviar un mensaje al comep electronico
MCEOMERGESPOL EDUEC con preguntas o = hay alzun dade. Este estudio ba sido revisado v
aprohade por 1a Escusla Superior Politécnica del Litoral

A quién (es) se debe contactar con preguntas relacionadas a los derechos de los participantes en
este estudio”

En caso de haber preguntas concernientes a los derechos de los participantes, institucion auspiciante de
Ia investizacion o algan tipe de meonformidad cop alguma parte de esta investigacion, pusden
confactarse de manera anonima con Escuela Superior Politecmica del Litoral por telefono al 2656087
ext 341 o comeo electronico escuslapesteradogespol.edu s
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iConsentimiento

He leido v entendide este formulario v he temide la oportunidad de realizar preguntas. Dov mi
comsentimiento en representacion de la institucion para que el estudio sea Devado a caba.

Nombre de la instinxcion (Emprenta)

Nombre de la Coordinadora Academica de CELEX

Fimua de la Coordiradera Academica

Fecha:

Fimma de Investizadoras

Lidia Carnla Orriz Espinoza Mima Caraly Romers Cabima
Una copia d= este formuulario de consentimiento le sera entregada para su respaldo.

Gracias por su colabaracion
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Appendix 2—Consent Form for Participants

Formulario de Consentimisnte Informadoe para Participar en Estodio Investizative

“Teachinz Basic Writing 5kills in 3 CEFE Al English Level Course with a Flipped Leaming
Approach at a Public Undversiny in Guayagquil™

Descripcion de la investigacion v su participacion

Usted ha zido invitado a participar en una investigacion llevada a cabo por ESPOL. E1
proposito de esta investigacion es determuinar s el Flipped Leaming Approach (Enfoque del
Aprendizaje Imvertidoe) fiene slgona infloencia en las calificaciones de acividades de escrifura.

MNote:

Se realizara tomas de fotografias v grabacion de andio / video durante las clases.

Riesgos
Mo hay riesgos relacionados con este esmdio. Su opinion seta confidencial ¥ anonima v s
guardara por un periodo de tres atios, laego de lo cual la evidencia sera destruida.

Puosibles beneficios

Los bensficios se relacionan directamente 3 su participacion en este sstudio debido a que
su proceso de aprendizaje de habilidadess basicas de escritura podria ser reforzado v mejorado
a traves de la aplicacion de este enfoque en la ensefanza Su partcipacion ayudara a generar
pautas sobre L3 utilidad del enfogue de aprendizaje invertido.

Proteccion de confidencialidad

Sunombre no sera grabado en ninguna parte de este estadio. Por lo tanfo, no sera publicado
ningun resaliado de este estudio.

Particinecitn valmatari

77




Su participacion en este estudio investizativo es voluntaria. Puede tomar la decision de
refiTar su consentimisnto de participacion en cualquier momento. Mo sera penalizado de
ninguna forma si decide no participar o retirarse de la investizacion.

Informacion de contacto

Antes, durante v despues de la imvestizacion es posible contactar a LIDIA CAROLA
ORTIZ ESPINOZA al 0994615919 o enviar un mensaje de comeo electoomico a
Wu MIENA CAROLA ROMERO COLOMA al (907366437 o
enviar un mensaje al comeo electronico MCEOMERGESPOL EDU EC con preguntas o si hay
algn dano. 5i tisne alguma duda sobre sus derechos como participante por favor contacts 3 la
ESCUELA DE POSTGEADO a escuelaposteradoirespol edu ec o 265087 Ext. 5342

Consenfimiento

He leado v entendido este formulario v he tenide la oporfunidad de realizar prezuntas.
Doy mi concentimiente para participar en este estudio.

Nombre del participante (impreso)

Firma del participante Fecha:
Firmia de Investizadioras
Lidia Carola Ortiz Espinoza Mima Carola Romero Coloma

Una copia de este formulario de consentiniento le sera entregada para su respaldo.

Gracias por su colaboracion.
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Appendix 3—Letter to Cambridge to ask for permission to use Materials

Dhear 5irs,
We are working on a dissertation entitled “Teaching Basic Wnting Skills in a CEFFE. Al
English Level Course with a Flipped Leaming Approach™ at the Escunela Superior Politecnica
del Litoral (ESPOL). We would really sppreciste your approvel of our request to wse the
following material:

1. English Unlimited Placement Tast.

2. KevEnglizh Test - Writing Tazks.

3. Fubmics o evaluate the writing tazks.
This material will be nsed in two groups of students, who are currently wsing the texthook
English Unlimited A2, enrolled in one of our English courses at the Ceater of Foreizn
Lanpuages (CELEX, ESPOL). Our dissertation will be produoced elecoonically and made
available throngh the ESPOL Library. We are requesting permission to inclode the material
mentioned in carrent and foture revisipns and editions of our dissertation, and fo grant others
the right to reproduce our entire dissertation, incheding the meaterial described sbove, for
educational, non-commercial purposes. These rights will in no way limit repoblication of the
material{s) in any other Sorm by you or others suthorized by you.

Very muly yours/Sincersly yours,

MIFNA FOMERO LINIA ORTIZ

Contact the Cambridss office to reproeduce material in a book, journal or other product to be
publizhed by a publisher bazed alsewhere in the world or to distribute photocopies in an
instmton based ontside the 1754 Canada, Mexico, Anstralia or Mew Zealand.
PERMISSION GEANTED FOR THE USE REQUESTED ABOVE: Cambridge University

Presz

By:

Title:
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Appendix 3.1—E-mail messages (1 to 16) exchanged with Cambridge representatives

E-mail message Q)
_.._':-;-;'r Mirma Caroda Romaro: Coloma
e

Diear =ars,

Wa ara worklng ocn &2 dissermiatlan emiifled TeEching BEask Wirsing Skills in a
CEFR &A1 English Leval Cowrsa wihiln o Fllpp=d Laoming Spproach™ at tha
Ezrumla Supsriocr Pallbscnbca dad Usoral ESPCEL. e mould really apore-clabs
wour appornoval af aur meguest o use tha Tollcowslng matarialk

1. Emglis=h Unimitsd Flaocommant T=st
. Egy Englsh Tes? - WrilRlng Tasks
S, FEulbrks o gvabuats Thee wirtthng fasks.

Thiz maiarial «will Bg usgd In feo groups of studants, swhao are ournrssrby
using thes fIgafboak English Unlimibsd &2, snrallsd in ocme of cour English
coursas ot e Camrber of Forelon Lanpuages (CELER, ESFOL). Our dissuriatian
wlll e procducesd clacihrom iy amsd mads avalizbds fnraugh tha ESPEOL
Liorory. Ve ors reguastiing permilszion 1o Includs s matorksl mendlocrsd n
curmant and futura revislioms and sdiflons af cur dissarigflon, and o grans
athsrs fhsa right to reproeducs cur samtirg dissartaflon, Including e mataria
described above, for cducaticnal, on-cammarcial purpsasss. Thass righss
lll oo way Imis e publkcoiion of the matcralis) n any cihssr form By you
ar cthars authordzed by vou

Wary truly Fours,
MIEMA FEOMERD LICIA ORETIE

Contact the Camiridgs afices 1o reproducs maksrial in 3 ook, jJourmal or
ather prcduct 1o b publshad By & pubshar Dased slsawhers In tha veorid
ar to distribufs photocapdas In &2n Instibotion bBasad outsida the LSS,
Camada, Maxbco, Susiralla or R Zealand.

PERAIIESION CRAMTED FOE THE UWEE EECQUESTED SECNE:
Cambridge Unlvarsity Press

[FacuFad da Clnclas Seclalas ¥ Humanisticas FCSH]
Lhitps:, Fmishy. com't o000 001 EECERY =

irna Carala Romearo Sokama Frofasora Cambno da Languas Exbraniearas
moramaie e Spodadu &

Facultzd o= Clanclas Soclalas v Fumanisticas FOSH

{SHEZZESEDS

K. 390.5 via Perimetal “Campus Sustavsa Calimdo™ Ediflcka CELEX Za Fisa
e, fwewee Toch o aspal. sdu gcchitp: © weew . Fcshosspol sdu g o

[Twiifar] <“hihos himizlg comm 1, 000O0E 1 EHRHECT > [Facaboo k]
<hitps: mrimnisig . com 'l D00 00T EE DY 1 T [Foububss]

<hites . imisha.com b o000l ] ERS- |55 JFlckr]

<hitps: ) 'Fmisko.cam 't /o000 0=01 EOSZ1 ¥ > [Maps]

<hitps: rien i sig Corm L OO0l Oal 1 EF200WEH-
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Appendix 3.1—E-mail message (2)

i Ali {Cambridge English)

Hzllz Mirna.
Thank you for your email and apologies for the delay in responsa.

Im arder for me o loock intoe this accurately, can you please confirm if these
are books you are referring o below or live exam materials?

| hope to hear from youw.
Kind regards,

Jan Ali Magdalenc | Helpdesk Shift Leader

Appendix 3.1—E-mail message (3)

un T1/27/20M6, 12:56 P

irna Carola Romero Coloma %

ASTER THESIS

Ta help protect your privacy, some content in this message has been blocked. To re-enable the blocked features, click
here.

Te always show content from this sender, click here,

#&- Please type your reply above this line -##

Please see below for an update to your query (£335333).

To provide additional information, or to ask for an update at any point, please reply to this email or
click the link below:

http://support.cambridgeenglish.org/hc/requests/335333

English) <support@esolhelpdesk.zendesk.com> ® 9 Replyall |v

Action tems ﬁ
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Appendix 3.1—E-mail message (4)

Eaai AldiiCambridge English)

Hallo Mirna.

As | have not heard back from you, | will assume that you do not nead
further assistante. | will now close this support ticket, but please do not
hasitate to let me know if you hawve further questions.

All the best

Jan Ali Magdaleno | Helpdesk Shift Leadear

Appendix 3.1—E-mail message (5)

wmir  Mirna Carola Romero Coloma

Hello Ali,

This message is to let you now that my request has not been solved. My
colleague Carola Ortiz and | are requesting permission to use some
Cambridge materials in PDF format.

We found them on the Internet, but we are unable to include them as part
of our resources for a research project until we get official permission.

At ESPOL University, the institution we work for, the English Unlimited
Textbook Series is used as the official textbook in the language program for
the university. For that reason, we are not requesting textbook materials.

Attached to this message you will find the materials we are requesting
permission for.

1. Placement test for English Unlimited Series

2. Writing Tasks of KET {(Key English Test) *

3. Rubrics for the Writing 5ection of the Key English Test *

* The documents 2 and 3 were found in the CGuide to the Key English Test
Looking forward to hearing from you.

Sincerely,

Mirna Romero.

[Facultad de Ciencias Sociales y Humanisticas FCSH]
<https:/ /htmlsig.com, /T /0000001 BKCERY >

Mirna Carola Romero Coloma | Profesora Centro de Lenguas Extranjeras

L moromerEespol edu. gc 1of 58 <




Appendix 3.1—E-mail message (6)

Ali (Cambridge English)

Hello Mirna,
Thanks for getting back to me.

It is fine to use materials from our website as long as you properly link
them from their resources.

I hope this clarifies your concern. Do let me know if you need further
information.

Kind regards,

Jan Ali Magdaleno | Helpdesk Shift Leader

Appendix 3.1—E-mail message (7)

Mir

Mirna Carola Romero Coloma

Hello Ali,

50 that means we do not need a letter of authorization signed by someone
from Cambridge?

On the same note, |7 d like to find out if for future research projects the use
of materials available online mostly in PDF format can be used as long as
they are cited properly?

Thanks for your reply.
Mirna

[Facultad de Ciencias Sociales y Humanisticas FCSH]
<https:/ /htmlsig.com/t/0000001BKCERY >

Mirna Carola Romero Coloma / Profesora Centro de Lenguas Extranjeras
mcromer@espol.edu.ec

Facultad de Ciencias 5ociales y Humanisticas FC5H
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Appendix 3.1—E-mail message (8)

Ali (Cambridge English)

Al
Hello Mirna,
I can confirm that it is fine for you to use the materials you have outlined
below.
Thanks for letting me know about your plans of using other exam materials
for future project. I'll look into this first and I'll get back to you as soon as |
have relevant updates.
Kind regards,
Jan Ali Magdaleno | Helpdesk 5hift Leader
Appendix 3.1—E-mail message (9)
Al Ali (Cambridge English)

Hello Mirna,
I'm still reviewing your query with our Research department.

Going back to your email, I've noticed that the Rubrics for the Writing
Section of the Key English Test * was not included on the attachment you
have provided. Can you kindly send us the copy that you would like to use?

Kind regards,

Jan Ali Magdaleno | Helpdesk 5hift Leader

84



Appendix 3.1—E-mail message (10)

Mir

Mirna Carola Romero Coloma

Dear Ali,
The rubrics that we are planning to use are in the KET handbook!

Sent from my iPhone

Appendix 3.1—E-mail message (11)

e Mirma Comoda Romano Coloma

Crgabings &0,

I lookssd Info tha spacfic paris of the EET randbook amd fownd Bha feso
docurmmnts Ehat wa ara planning o wss an our project. vou will find tham
aftachad a5 word documants. Thay ara tha follocwing:

WiriElng Task S—Tound om paga 12 of s KET Handboolk

Azsesmmant of Writing Part & ——Tound on pags 0 of tha KET Handbook
I koo Tfomwand bo Feearimeg from wou.

Lo

[Facultad da Clenclas Soclalas ¥ Humanisticas FOSH]
<hitps: [ 'Rimilsig. com 't 000001 BECERY >

Az Cancla Aomers Coloma | Frofesora Csabo de Lenguas Extranieras
mMoro merey soe SO, g

Farultad ca Clendas Soclales ¥ Humanisticas FOSH

(SO ZIESE0S

Em. 30.5 wia Perimetral "Campas Custawo Calindo™ Edifido CELEX Zdo Flso
e e feshoas ol adu. ec-chetp: © e s h. s podl sl L GsC

[Mweittar] <<hbboss’ (hEmisig com SE PO COHp ) EHMECT > [Facabook]
<hitos:’ 'nmilsio. oo L O DO BELHT O [routubal

<bkStost hdpnisio oo (kSO Ol Qa0 ] BEHE IS5 [Filckr]

<hStos iRannisio.oom (RSO OO0 ] OIS E ] W [Maps]

<hitos: ' rmilsio. oo L ) Qe D) B -

Dz 400,
Tha rmabrics that we ara plannimg o wsa ara Im e KET hamdbosoik!

Zant from my IFong

artachmantis)
Bubrics for Writhng Task S-KET HandDook oo £0 dg-rn
Wrillpo Task S—KET Hgndbook oagg V2 docs




Appendix 3.1—E-mail message (12)

Ali (Cambridge English)

Al
Hello Mirna,
Thanks for clarifying.
I'm now looking into this further with our relevant team. As promised, I'll
get back once we have relevant updates.
I hope this helps.
Kind regards,
Jan Ali Magdaleno | Helpdesk Shift Leader
Appendix 3.1—E-mail message (13)
i Ali (Cambridge English)

Hello Mirna,
I hope this email finds you well.

I'm just sending a quick message to assure you that I'm still looking into
this with our relevant team. As promised, I'll let you know once we have
more news.

Thank you for your patience.
Kind regards,

Jan Ali Magdaleno | Helpdesk Shift Leader
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Appendix 3.1—E-mail message (14)

Mir

Mirna Carola Romero Coloma

Thanks for your help Ali.

[Facultad de Ciencias Sociales y Humanisticas FCSH]

<https://htmlsig.com/t/0000001BKCERY >

Mirna Carola Romero Coloma / Profesora Centro de Lenguas Extranjeras
mcromer@espol.edu.ec

Facultad de Ciencias Sociales y Humanisticas FC5H

(593)42269306

Km. 30.5 via Perimetral "Campus Gustavo Galindo” Edificio CELEX 2do Piso
http:/ /www.fcsh.espol.edu.ec<htp: / /'www.fcsh.espol.edu.ec/ >

[Twitter] <https.//htmlsig.com/t/0000001BEHNBCY > [Facebook]
<https:/ /htmlsig.com/t/0000001BKDV1 C> [Youtube]
<https:/ /htmlsig.com/t/0000001BH54]5> [Flickr]

<https://htmlsig.com/t/0000001BQ521Y > [Maps]
<https-//htmlsig.com/t/0000001BP3GVH >
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Appendix 3.1—E-mail message (15)

Al (Cambridge English}

Hadko Mirna,
Thank wou For your patkencs whilst | ook Inko this wikh our Bassarch baam.

You may find thelr offclal evaluation balow.

Daar Mimna,

Thank wou for coming back to us regarding permisslon to wse Cambridgs
Emglish: Egy anling sampla fust mabarials In yoor resgarch. Camibridgs
Emglish Language Assassrmant granks you panmission to use Writing Task §
froem the Hamdbook dowmiloadabla from

- camibrid li=h. /Emachin l5h,ras caras—Tor—
teachars )
You may publizh thiz singls task In amy reports or prasantations arising
from vaur ressaarch, provided that you Includs the following
acknowladgamant and Include the part In sguare bracksts I wou report
partcipanis’ soores on this ask.

“This resaarch usas 2 Cambridga Englishc Koy sampls Wriklng task avallabla
an paje )X of the cnling Handbook ak

- [T byt ] 1, ¥ 1 )
fgachgrsf & UCLES 2006. [This ik 2 Ilwa Cambridga English tast
admimistration and any scores reporied in Ehis stuchy camnot ba usad as
procd of a formald langueage gualflcation].”

You can also ote the Handbo=ok as follows and wsa nofs that tha Assassmant
of ‘Writing Part 5 Infoemation s on pagae 22

UCLEES {201 &) Camibridgs English: ¥ay Handbook for tesachars for axams
from 2018, Camibridgs: MOLES. Dorandoazdabla from

It/ e camibridgesna llsh. g [ faachiing—sng llsh e canig s—Tor—
tmachars

You will nesed to contact the rights owmer for tha English Unlimibed Sarks
suparabsly.

Wi wowlkd B Inbarssted Imorecalving a oopy of vour mssarch rapart whan
Iz complats, pleasa send this to
rasaarchdFcamibridgsang|lsh. crgmallbo: mssamhE&Ecambridgesnglish.org

Withi kKind ragards,

Or Flona Earkar

Primcipal Ressarch Mamagar

I hopa this helps.

Elnd regards,

Jan All Magdaleno | Halpdask Shift Laadsr
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Appendix 3.1—E-mail message (16)

#8- Plaasa type pour reply above this ling -#8

Hi,

We're always looking to improve the service we offer and we'd be very interested to hear what you
thought of the customer service you received during your recent query (£335333).

Plezse tzke 2 moment to let us know by dicking one of the links below:

How would you rate the support you recerved?

Good, I'm satisfied

Bad. I'm unsatisfied

Your feedback will be made available to the person who helped with your guerny. as well as their line
manager.

**Pleaze dom't reply to thiz meszage.**

Here's & reminder of what your guery was about:

m Ali (Cambridge English)

21 Dec, 17:08 GM
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Appendix 5—English Unlimited Written Placement Test used in the Project
Appendix 5.1—English Unlimited Written Placement Test Teacher’s Guide

Enqli;h
Unlimited Placement test

Teacher’s guide

This placement test Is designed to halp teachers dedide at which level of English Linlimitad new students should
be placad.

The test contains:

= 120 writtan muitiple-choice questions, 20 at each level from Starter o Advanced (covering CEF levels A1 o
C1). The questions focus on the language taught across e six levels of English Lnfmitad.

= an oral placement test, designed to be used In conjuncticn with the written test. The questions In this test
are Inked to the goals In the Engish Linkmitad coursabooics, which In fum are based on the CEF “can-do’
statements. Tha oral test Is designad to ba fevbie. This should aliow taachers to get an overview of students’
speaking abllty In omder o ‘ine-lune’ their ssessmant of the comact leval at which to place students.

= [kays end teies for Interpreling scores.

Written test procedura

1 Ask the student 1o stert at the beginning of the written test and =top when the quesiions become oo difffcult
Alow 20-40 minutes for the tesl

2 Miark the t=st and uss e t8bke below 1o place the student prowisionally &2 one of the sl Ievels of Engilsh
Linkmiteal

3 Use the ol placemant test o confinm or adjust this placement [see Oral test procacure bakow).

Startar Clementary | Pre- Intermediate | Uppar Advanced
Infermedlats Imtermediate
Wirithen o1& 16325 AE55 SE—7E 755 G-
test soors
[T

. Unienrec Placement test  Teacher's guide Fheeocopiatie & Carbeidge Unfemsity Prees 2010 1

91



Appendix 5.2—English Unlimited Written Placement Test (Pages 1 —5)

English T

L] -

Unlimited Placement test
Written test & Al toCl
¢ Choose the best snswesr fior ssch guestion.
* Siop when the guestions. beoome too difficut
* Spend no more than 40 minutes on the test
1 Witwere from?

I"'m from Aussa

A you ans B you C oreyou
2 Wie havee house in Moscows.

A oy B a G am
3 | rarere v « & by and a gir.

A sons B daughiens G dhildren
4 | work in @ . 'm o doctor.

A  hospital B et G supermarkst
i This is my brothes name's Paul.

A Her B His C Hes
8 frve people ini my family.

A They ar= B Themris G Ther= an
T | get up 7 o'clock in the moming.

A for B at C im
B | like apples, bt | bananas.

A don't s B lE= C dolike
k- Exouse me, speal; Frenoh?

A doyou B youdo G you
#  Howmuch ans shoes?

A this B thess C that

-l

Unlmited Flacoment test  Writhen test Fhotooopahie & Cembridga Unksarsity Peass 2010 1
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11 ‘Where ar= my glasses?

They'n the table.

A = B on G in
12 My sister tennis veny well.

A plays B play C playing
11 | usualy go to waork train.

A an B with G by
# | don't see my paremts veny often thesy live in South Africa.

fi o B but G becouse
16  Fose staysd home yestenday aftesmoon.

A i B ot G fo
#8  Lastnight | to the cinema.

A wer B ddgo G wems
i The is quits expensive but the food there is sxosllent.

A fim B restourant C book
18 Do you want to listsn to music or e

fi sem B ook C waich
g1 wens wou ot the weslend?

| was in Soodland.

A When B Whee G What
= you have a good time at the party?

Yess, it e fun.

A [hd B Wer & Had
H  Ap=you English tsacher?

A Maria B Maras’ G Maria's
22 Baob wil mest ot the airport.

A us B we C owr
2 I'mgoing to a conoert tomight. you like to comeT

i Do B A G Would

B Fecmeticn: wltanton: Photocopible © Comtridga Urksrsity Prss 20100 B
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24 us your dictionary 7
Sure. Here you ane.

f Could | B Could you C Dol
25 |like this apartment bat the is too expermive for me.

£ money B remt G oost
2 Ewxcuses me, how do | o the bus staboen?

£ oome B p= G armive

27 Do you sl stamps?
e, we do. How do you want?
A @y B many G much

That's .

A OK B great G right
2 Id k= milk in my cofies, plese.

A some B amy Ca
30 a bus stop near my flat.

A s B He=rm's C Thers's
4 Is this a good time to talk?

Sy, no. | dinrier.

f oook B am oocking & oooking
32 | think cycling is more dangemous driving.

A as B = C than
33 We gaoing to the theatrs next Satunday.

A will B do C ae
34 meet for cofiss some time soon.

f Let's B Doyou G Shal they
35  Kamal has got a holiday home near L

A a B the G some

Dokt Frocoment test. Writion kst Pholooopible £ Combridga Uity Pross 2040 3
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38 K you've got o headadhe, you go home.

#  should B did C had
a7 wver besen to Mew Yok
f Have you B Ar=you G Did you

38 | only get about fewe hours” sleep @ night.
That's nod

f enowgh B lot G foo musdh

38  Did Amina finish the report?

Mo. She it tomoerow.

A finishes B is going to finish G finished

A wery B realy G much
41  Is Ottawa the capital of Canada?

| think .

A is B yes C s=o ¥ right
42 We rever o tedewision when | was a child.

# hawe had B hadn't C had [} didn't have
43  Wie paid the restaurand bill oredit cand.

A fo B with C an 0 by
44 The last time | Joarma was in Paris.

A have s=en B saw G ses [} was sesing
45 Hyou money from a friend, you should alsays pay it back promptty.

A bomow B eamn C spend 0 lend

48  Can | make myself a cup of cofies?

O oourse. Fou i ask

A haven't B musin't G needn’ I don't have
47 | @ lot of sport in my free time.

A do B proctise G make 0 emsroiss
48 amywhere interesting recenthy

f Do you go B Hawe you been G dire you going O Wil you go

Doihed Prcoment ozt Wiikion st Photooopik @ Comiridga Uriersity Pres 2M0. 4
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48  t's Waher's birthday on Frday. He bz 340, I think.

A should B can C wil O shadl
B}  Lesmning the piano isn't as diffiouit lesarning thee windin.

A like B so Z tham 0 =
£ | If the weather bad tomormow, we can go o a musewm.

A wil be B was Cis 0 would b=
52  About a bilkion cans of Coca-Cola drunk arourd the world eveny day.

A= B are G wms [ v

53 My mum's not weny well.

O, -
A it dossn't matter B |do apologise G sormy to hear that [} mot bad, thanks.
54  Hansisn't here. Ha 1o se= his grmndmother. He'll be back tomarow.
# has gone B had bsz=n G has been ¥ haod gone
65  Would you mind changing my appointment? time on Frday is fine.
A Mext B Al the C Ewvery O Ay
B8  When | was a child, | alimi the wall and jump into owr nedghbours” ganden.
A would B dd C hawe [ uemend
&7  Howe you finished e weall yet?
£ paint B to paint C  painting ' painted
58  Canyou help me? I've tried hote in the city and can't find a room.
£ many B any G every O al
58  Lenaused to find work baring she bacame & nurss.
£ wunless B uwml c i ¥ since
6l K closer o my office, | could walk to war.
A leed B would e G had lvsd O liws
i) I outside the cinsma when suddenly a police car amived.
f stood B was standing G hawe siood 0} amn standing
Fiacement fest #Writhen test Phoipoopshia & Cambridga Unksarsity Psass A0 3
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Appendix 5.3—English Unlimited Written Placement Test Answer

Enqlii“

Unlimited Placement test

Written test key

Starter Elamesiary Pra-int Intermediate Upger InL Advanced

1|C 2| C |G 1|8 &1 A i | B
2| B & 4 C g|Be g B 102 |0
alc #2}(C 4|0 Ll K B A 103 [ C
4| A 24 | & 44 | B g4 | C Ba| D 1 | G
5B B an | A g% | D Bs |G 08 |G
g0 &8 46 | D a6 | A 85| G 106 | A
T|B | e ar| A ar o ar|c 107 |G
A i 48 | B aa | & o &[0
alA 20| A a8 | G a0 | A & B 108 | G
0| B | C S0 D o D ol |8 110 | 8
mn|(Be (e 81| M|B a1 (D 111 | &
12 | & @G 528 B o2 | 8 112 |0
=G e s 5| G 73| B 238 13| G
14 | G 3408 54 A 74 | A B840 114 [ D
15| B M| B a5 | D o | G @45 | B 1153 |0
16 | & 38 A ab | A 76 | A = 116 | A
v | B ar A ir|C T A ar | @ 117 | D
18| C & g C TR D =L 118 | &
(RN |8 i) B TH| A o 1ma | G
/A ] Gl | A a0 | o 104 | O 120 | &

liI'H.#-'I"l‘d Placamant test  Written test kay Fholocopablia & Cambridos Linkarsity Peass 20110
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Appendix 5.4.1—Sample Participant Answer Sheet Graded by Zipgrade App

60

32 /60 =53.3%

placement Test BB 250
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Appendix 5.4.2—Sample Participant Answer Sheet Graded by Zipgrade App
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Appendix 6—Key English Test (KET) Handbook for teachers
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Appendix 6.1—Assessment of Writing Part 9 and Sample answers with examiner

comments

PAPER E FEAIHRG AMD WIRITHEG | ASSETERAEMT OF WRITI HG PRET 5

Assessment of Writing Part 9

» There se 5 ererkos for Fart 3. Cancid e ot thin lovel sre ned
expacied tn produce feulHes English, but in schiom S merke s
candicete should srte 8 cohesve meere, wich ool by
commuristes ol thres parts of the mesees, with by mins:
prarmmar ans apaling ereorm. A grest ety of ully secepisble
Enwwvers B ok

Mark Scheme for Fart &

Mark Critaria
g AN e parts =4 recoues seat s cormerica el
Oy rroreer sl oo cxrmiceal pravrwrscal oo,
4 AN e ark: =4 recouges soemreresed.
Sorm en-rpdey pran mling and e 3 ams ek
= EXprErEnr.
k4 AN e rty: =4 reoue sHeped.
e o acling ardl pa e
AN e arty: =4 b creane w melarierd bt e coreed 3 st
o
Tev= parks of e e e ceart s oo ind.
Dy e sl oo cxrmicaal ol oo
Fd Drdy o paarty i vraccsags e rorrumc e
Sarm o i apling s o e
PEMCH T TR TR
1 [rdg cxns part od e reccmpe ==rruncater]
Sorm et ackven e bnk e raporas 5 vy L
i [tz uaaserpied e sy resrpeshersbls maparsr.

Candidetes sre penafised dor not writing the minimum nomber of
words (in fewer than 251 They sre not penalved for sritng oo
mech, though ey am nof shvsed o do o Candideles sisn resd
&= think emrefully sbous oo the Lageed resser b0 eecs Lok el
by B wTiEe in e appropriste whyls s mportam b write clesrky

=0 that the snwwers sre sawy o resd . Howssse i in el imnporised o
canchcate wrile n upper o ko case, oo i e s i e op
o et

ny CAMEFSIEE SRl P RN NS0 FIE TEAD HEFS

Sample answers with examiner
comments

Candidate &

i, Firtd | jonad to @ new eport cub ot She eohood lack wask. | om
Fiarsmg footbsll svery wesk there and £ 4o coct amethng! e
great-fun. Do you want: o comea Eoo?

Wt w0,

Jocsgh

Examinar commans Emaris

A1 three parts of e ressape are clesrly communicsted with only
st grammatical sro.

Candidate B

From: Hems

Tix: Fat:

By fxworrbe cport i & the Tanne | 30 S0 new T cub nasr my
houcs Snd Ly wikh my hubend, | Jom ko now MUCh & tha
GOk, pane. e hubardl

Examinar commants 4 marks
&1 paris of the messaps ars communicates] with ssrms nes-mpsding
ey in pramerer and speling, and ssteardnss of epresson

Candidate C

i PR,

Thaanic oy for your smaal | ebarted go to o1y new fockbial dub wabh
rry work colkage. B oot 84 Soliarg for @ metoh Laet game | was
Ft N G onad we el

Examinar commants I marks
Towe parts of the menees s cleady communcetsd

Candidate O

Fram: fon
To: Pk

Thanik for emal. The &port & favnbe sport. | ke a football | play
Footbal mCiuk | very ke, 1o i fookhall? ks me soon

Examinar commants 1 mari
Oniy ore part of the messsps o comeruncstecl

Candidate E

Desr Fat,
Wou cart 0T & epart Cluk Whare i club® Whit tha cport thares
How & coetd

Examinar commants Omarics

The quasios & unsSermpbed.
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Appendix 6.2—Writing Rubrics at the Center of Foreign Languages

Writing Rubrics

Basic A and B
MARK |CRITERIA
5 All three parts of the message clearly communicated.

Only minor spelling errors or occasional grammatical errors.

All three parts of message communicated.
Some non-impeding errors in spelling and grammar or some

awkwardness of expression.

All three parts of message attempted.
Expression requires interpretation by the reader and contains

impeding errors in|spelling and grammar

All three parts of the message are included but the context is

incorrect.

Two parts of message are clearly communicated.

Only miner spelling errors or occasional grammatical errors

Only two parts of message communicated.

Some errors in spelling and grammar

The errors in expression may require patience and interpretation

by the reader and impede communication

Only one part of the message communicated.

Some attempt to address the task but response is very unclear-

Question unattempted, or totally incomprehensible response.
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Appendix 6.3—Writing Task KET Exam

Part9
Question 56

ou have started going to a new sports club. Write an email to your English fiend, Fat.

Tell Pat:

+ where the club is
+ what sportyou do there

+  how much it costs,

Write 25 — 35 words,
Wite the email on your answer sheet,

13

>
-
Mm
2
2
m
>
=
Z
)
>
=
]
=
=
=
z
o
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Appendix 7: Pre-test and Post-test used in the Project

FAPER 1 | READING AND WRITING

Part 9
Questlon 56
Y¥ou have siared going to a new sports club. Wiite an emall to your English friend, Pat.
Tell Pat

= Where the club s
= Whal sport you &0 there
=  How much It cosis

Wiite 25 — 35 words

Wirite the emal Deiow.

Fart 3 (Quasgtion 5&): Write your answsar bDelow.

Ok mecit wriie bedow. ([ Examiner use anly)
0 i 2 3 4 ]
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Appendix 8—Sample of Materials used during the Intervention

Appendix 8.1 Punctuation

BE WRITING PRACTICE 1

Indentation
Work with a partner.

1. Find the mistakes in the form of this paragraph.
2. Copyit using correct form. It should be one paragraph.

My classmate
My classmate is Phuong Pham. She is from Vietnam.

She came to California with her family in 1989,

She is married.

She lives with her husband, her children, and her parents-in-lawin a
house.

Phuong is taking an art class, two English classes, computer science, and
math.

She likes to listen to music and to read books.

She doesn't have a job but plans to when she finishes school.
Correction:

BB WRITING PRACTICE 1

Punctuation

Work with a partner. Place a period, a question mark, or an exclamation
point at the end of each sentence.

Examples:

Haw many languages do you speak | speak only one

How long has she been in the United States

she has been in the United States for only six months

In English, the subject is always expressed except in commands
Stop that robber

Did anyone see the accident

The airpart was 5o crowded that we almost missed our plane
Are you going to hand in your homework

You're going to hand in your homework, aren't you

. [t'san earthquake

10. Get under your desks
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Appendix 8.2—Capitalization 1

Work by yourself or with a partner. Change the small letters ta capital hot-

ters wherever necessary in the following paragraph.
N, M
faison handeia
my name 18 nelson mandela, and | have had an unusual
Work by yourself or with  partner. ife. | have been both & prisaner and o president In my oous
Scm' I+ Decide shere sentences begin and end in this peragraph, (Thew At | g, | was borm in 1918 in tho scmall villags of quay In the
fourtoen sentences.)
tounsked, which 15 & langs territory (ko & state) In south
1. Add punctuation ot the end of each sentence,

afrioa. my fathor, henry mandela, was chief of oun telbe, the
tembus. 4a & child, | tock oare of the family's oatilo and goats
:'. and fshed In the baghes rver near our village. | decided to

Introducing Mysel! bacome & Luwyer bacause this seetted o be the bost way to
wmumm.lunmammumy-
1and my fhr's e (5 Wlk Dy bo was & famous camoon || & GFOUP O Joung afrioans who waatad 10 changn the sysem of
disorimination in our countty. because of my politieal astivie
Lo, | wis arrested and sent to prison. | spent twenty seven
yoara 1n prison. | spant most of those years on roggen isiand,
1 cold, windy Island in the atlantio cosan. the worid didn't for
#et about me while | was in prison, however | recetved Lupor
tant visitors, awards, and univeratly degreas from all over the
world. | also learned afrikaans, which 14 the language of white
south africans. of courso | alao speak english and xhosa, which
15 the tembu language. at lnst, | wea set free in 1000, and |
'J becatna the president of south afrioa In 1984, now | will bry W
ke chikiren all ovee Yo warld Degyy | tring pesos, damocracy, and prospertty % All of my country's

!
i . . g :
- '~L4‘ $e ..f o vy Mns bisd 440 o) w0 sow Sl

3+ Change the first etter of each new sentence to a capital,

»

help my people. after | becama & lawysr, | beoama the leader of

I8t & camoonist 18 & parson who dnwn oartoon charaotars |Iko
me | was born about seventy years ago Lo & movi studio In
Hollywood, California | first appeared In & catoon in (028 the |

nAme of tha cartoon was *Btasmbont Wilki® al firet [ appoared

1 cartcens with Mincle Moo doon my i ook Dk~ |
0 Ooofy Jond 1 fn A4En 0 StArTing 1 castoons, | Also
work it Disaaylaod thne | and nvind und e ot 1 s
pose for plotures with viations | enjoy tmy Job & lob because |

e T

7% o Do gy
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Appendix 8.2—Capitalization 2

= Student BB Secton # Date:

BB WRITING PRACTICE 1 REVIEW
Caplitalization (Exercises for Practice)

Read the lollowing sentences and correct any letters that need to be capitalized,
Also. change any capitals that should be lowercase (small) letters.

Example

L W 'E h v i E
Joxt wevinesday, 4% Johsison come Home from his Yacation 4t #urope.

I. The People of new orleans, Louisiana, celebrate the Mardi Gras Festival in
lebruary.

2. the main religions in japan are Buddhism, shintolsm, and Christianity.

3. Last Moath, | saw roman holiday, a movie starring Audrey Hepburn, on
Television,

4, I You visit sun Francisco, You should be sure to see the golden gate bridge.

5. boston university Is just a short distance from logan international
aleport,

6. On our trip to canada, we went 10 Niagara Falls, lake loulse, And the victoria
museum,

7. marco’s Father, Tomas, Is from a small town just Nerth of Mexico City.
8. can you believe it? Joe speaks french, itallan, spanish, and korean!
9. In new zealand, Summer comes In January, and Winter is In July.
10, She loves to study many Subjects, but business english 101 and poetry are her
favorites.
Capltmlization (in your own words)

Next answer these questions about yoursell, Answer In complete sentences and be
sure to use capltalization where it Is needed,

I, Who are the four students sitting closest to you In this class?

2, What are the three best pluces you have ever visited?

3. Who is your favorite actor or actress, and what Blms or shows has he or she
been In?

1. What are your three lavorite holidays? 2
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Appendix 8.3—Subjects and Verbs Explanation 1

-4 Saidemr:
1 . T 2 .
- Grammar Clinic BE Section®____ Date:

f
¢~ %  Simple Sentences
Fead the information below sbout simple sentences and frasrments

Parts of a Simple Sentence

A simiple sentence las a subject and a verb. The mbject is 3 noun or 3 pronoum.

Take alook at these exarmples.
SUBRJECT VERE
Michael ook,
W are reading,
Madomnn Iimgs
The sum is shinime.

Aamy times, a simple senfence has 3 complement that completes the idea. The complament can be 3 noun. 3
Promom, in &dectve, an adverb, a phrase, or a combination of these elements,

SUBJECT VEEE COMPLEMENT
That feacher shudies Asiem .

I can T ree her.

The paintimg i5 Bemuigfid.

School sterted hasT monih

Eim frvas in Nw Tork Cify.
Mizrvim Wty i ST T

My sisrer doezn't ke studyimg on the fraim.

A frazment is some part of a senfence that is not complete.
o e kind of fagment has a subject and a verb ut staris aith 3 conjuncion. such as and  or, when o
because That mskes it & clanse instead of sentence *®
¢ Angther kind of frapment is missine either a subject o 2 verb. Some Fagments nclude a phrasze or clanse
that makes them sesm 1o be comiplete senEnces

Loolk atf these examples.
FRAGMENT TROUELE
Samztume across the fowing river. No verd (TWhat &5 the sunshine domg?)
Jimned up when he hoard the grnshot No subject (Who jumped up? |
In a small bax under her e No verd or suljject (Fhet iz in ihe Box 7|
Rick, just like a reai rock star. No verd (What is Rick domg?)
Bermuse he stayed our ail wight. Stemiz with @ congunciion
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Simple Sentences (Exercises for Practice)

Look at the exanmples and practice idenfifying the subject and verb of the senfences. For any examipls that iz not a
sentence, Wiite “Tagment " Then note what s missing and write & question about it

Be carsful of prepesitonal phrases beginning with words such as oo, m, st mder, over, aroumd, behind, fom or to.
Prepositional phrases usually tell you where, when bow, or why. They do not contain the subject or verb of a

SETRETICR.

Examples

5 W
My name iz Will Helsom
W
Bom on December 20, 1973, in Miami Flonda. fragment
(FWho was born”)

Read and analyze the siatements below. Write § for Sentence or F for Fragment on the lines below.
___ Mybrother, in 3 fast moving car
__ Moany of the shadents in this class are women
_ Fewin Costmer is excellent in his new film.
__After, we won the gams. everyons want to a biz party.
_ InJm's hig, empiy room, 3 calendar and mirmor stll on the wall
Al of the clob members are going to the party.
___ Before 1960, very few familiss had televisions.
__ Playing tenmis every might nofil midnizht, m the light of the moon.
__ Inthe Southern part of Florida sports cars are very popular,

. Some of the new English rock groups have a great soumd

11. _ Moany sumo wrestlers weizgh over 400 poumds,

12, Thuslly eat pizza and go dancing oo Sanwdsy nights,

= T e e

Simple Sentences (in your own words)
Mow write three complefe sentences miving mformation abous your family.
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Appendix 8.3.1—Subjects and Verbs Exercises

S BBSwimé___ DueTorm im0 | | 4 Sadm: BBSwim?___ D Tty Fmury 19,1017
Subjects
, Predicates
(hooze 2 subject from the box to conplete aach sentence.
(hoose 2 predieate from the box o complete each senfence.
A g cpider A buzzng bes My nofebock
watered her flowers.  barked allmghtlons.  drove me to school
A mmay dolphm My mother My closet
blew m the wind. ate enckets. cut the bay's har,
The houzeplant The eye doctor The space alien el he ik -y R the sigane
1 looked for nectar i fhe flower. 1 The prdemer
1 uas Jots of clodhes in it
2 Thepia
i checed my vizion
3. Tha litle puppy
! wels ol v, .
4. The barker
) anded the UFO.
5. James"baby sistar
6. jimped in e 28
1 s 1set because T broke ber favorite vase,
] s Sledwih o i ot b Tielhg
g sy 4 web in the doorway, 7. The lizard
8. The plumber
§. The bus driver
Papel Day#l Treztment Week 21 Parel Dy #l Treatment Weei 1
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Appendix 8.3.2—Subjects and Verbs Exercises Answer Key

ANSWER KEY ANSWER KEY
—( Subjects & Predicules)i —( Subjects & Predicales)—
Choose a subiect from fhe box to complete each senfence. Choose o predicate from the bax fo complele each serfence.
Abigspider  Abumngbee  Mynolebook watered her flowers, barked all nightlong.  chove me fo schoal,
i
Agaydalphin  Mymother My closet blewinthewind,  ate cckeh, cuf the bay's hair
The houseplont Theeye docter  The space aien fued the sk, deptinhercib.  flewthe arplane.

1. Th atered her flowers.
1. Abuzing bee looked for nectarin the flower. e gardener watered her flowers

2. The piotflew the gl
2 My closat hos lofs of clothes nit, e pi e giplane.

3. The i it long.
3. The eye dochor checked my vison. e e puppy barked ol night long

4. The barber cut ihe boy's hair.
4, The houseplant nesds sol, water, and sunlight. E g snar

5. James baby ssfer sleptin her
5. The space clien landed the UFO. mes baby ifer sieptn her cib

6. Thefl ' j
6. A gray dolphin umped in the sea. e flog blew n the wind.

7. The leord aie crickels
7. My mother was upsef because | broke her favorie vase. 20 58 CRCAES

B. My nofebook i iled with st that | weote. 8. The piumber fixed the sink.

9. The bus |
9. A big spide spun a web n the doorway. e bus diver diove me fo school

Super leocher Wortsheats - e supertiachanwerizhasds com Supar leocher Wortsheats - i supertoacharworizhasts.com
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Appendix 9—Hamburger Paragraph Model and Examples

g

Th Mg P

ATopi Sentnee

oupprng
derence

A Goncldng Sennee

Cond 0 0 0 0 0D Aot P

112




Tt 1S

L (]

The Hambirger Prigraph
L have learned nany facts dbout

WS,

First, most owls are nocturnal which means 1

hont af nighf.

Mcy Detail ¢2 M

Next, owls cannot move their eyes i the Socket 50 |

fhey must fur ther entire head

2y

SUPPORNG SHNTENCE * N

Jicy Detall 3
Fially, the smallest owl s he EIf Owl which 5 6

nches long and has d wingspan of 9 inches

AR o Owls are very interesting birds.

Cont by i Y oy 201 D o e L
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Appendix 10—Lab Practice done with Participants

BB WRITING LESSON 2 - SUBJECTS AND KIND OF SENTENCES
LAB PRACTICE
Complete subject, complete predicate or neither

hitp:/;www.myschoolhouse.com/courses/O/1/55.asp

Directions: Identify the verhs in the following sentences by clicking on the appropriate
letter.

http://www.softschools.com/quizzes/grammar/subject/quiz244 html

Find the Complete Subject Quiz
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Appendix 11—Class Activity done with participants

| was too lazy to study

| didn’t pass the test

When | was ten

| broke my leg

Someone invites her

Tina will go to the concert

We went to the party

It was raining cats and dogs

The candidate won the elections

Everybody believed in him

My dad can’t get a better position

He works very hard

BECAUSE

SINCE

AFTER

IF

WHEN

ALTHOUGH
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Appendix 12—Editing Class Activity done with participants

Salzno ard Palma

Diana Albedo is my best friend, she is 20 year old and she is from Manabi. She's

charesmatic and calm. She’s midium height. She's got short hair and she has got blue eyes. She

likes to listen o music and play video games. | met herin the english class in the high sthool.

My Beest Friend

Diana Albedo is my best friend. She is 20 year old snd she is from Manzbi. She's

charismatic and calm. She's medium beight with short hair and blue eyes. She likes to listen

to miusic and play video games. | met herin the English class in high school. | like her

Because_ ...

Ortiz, Pimentzl snd limones
My best friend Personality

She's medium height. He's arrogant sometimes. He is moore ecosntric tan the other Friends.
He's got short hair, Brown eyes. He's got a Little beard. He's modest, educted style. His style
reflects education. He's penerous with the people. supercreative and 3 great ecusdorian. He
will be ecuadorizn president in 2007,

My best friend

Tom is medium height with short hair and brown eyes. He has got a litte beard

He is arrozant sometimes and more eccentric than my other friends. He is charismatic and

his style reflects & zood education. He's penerous, super-creative and a sreat Ecuadorian.

He will be our next president in H017.

Please improve wour writing by following the questions given in dass:

Who is he/she? Name, age, and birthplace.

What? Personality, physical appesrance. education, marital status, hobbies.
When? Mention the date when you met him/her and where.

Where? Describe where hefshe lvesfworks/studies.

L

You may give examples of experiences or memaries of this friend [(before answering question
5).

.y - " _

Clara S5mith is a person | have known for sight years and | can say she is my best friend. She is
18 years old and she is from Colombiz.  She is short with long blond hair and green eyes. We
both like to po shopping on the weekends. | met her in slementzry school in 2008 She got
married and moved to my neighborhood. $he is 3 supervisor in 3 fast food restaurant in the
rorth of the city. | like her because she is outgoing, loyal, honest, and she has 3 good sense of
humiar.

hittp ! farvew wikihow . comDescribe-a-Person 's-Physical-Appearanoe To practce writing

Why "Whzt? Explain the reasons why you like him/her or what you like about himfher.
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Appendix 13—Sample of Activities planned by Researchers and uploaded as Pre-
Assignments

BB WRITING LESSON 2 — SUBJECTS AND KIND OF SENTENCES

-

4 &

.

T

o~

Underiine the subjects in the following zentences from the video:

Mary walked.
Anastasia searched for her lost diamond in the snow.
Jack and Jill went up the hill.

WiNp

Hot fudge and vanilla ice cream are the ingredients for my favorite breakfast.
Pepperoni and pineapple make tangy pizza toppings.

Peter, Paul, and Mary zang well together.

Nspping on the porch, the family cat snoozed in the hammaodk.

The chubby family cat known az Garfield and beloved by millions, sdores lazagna.

O Mo ! R

Clazzify the subjects into simple and compound ones:

SIMPLE SUBJECTS COMPOUND SUBJECTS

Write your own zentences following the examples given in sentences 1 to 5.

W W N e
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EIMDS OF SENTEMCES
W atch the video and complete the information in the chart belos

hittps:f feeara youtube comfwatch ®v=Dxh CleSlh 3=

Cd!;n'brﬂund Sentente
has < or Mere

What is # Evamples

& sentenoe is @ group of words that comtains | [ am

a complete thought

Fragments are not sentences because they Discuszing kinds of sentenoes.

are mot 3 complete thousht.

Simple sentemnces contain only one by friends and | are

ndependent or maein clause {oomplete

thought].

Compound sentenoes contain twa am studying, =0 | cannot check mey
ndependent causes or ideas. i e

Complex senbences contain at least one Simee | am niot on Dag
ndependent clause and one dependent Tave maore time to study.

clause.

& dependent clasuse is 2 one that cant bea But couldn™t fly. [Doesn"t make sense
sentence on its oswn. It needs an We need to add an independent clause
ndependent clauss o be 2 complete

thought. The bird flapped it= wings but couldn™t fhy

W rite ST PLE SENTENCE, COMPOUND SENTENCE or FRAGMENT meat to the sentences:

| s studyinge Chemistry.

My sister and | zre working full time.

Erriail iy classmates.

Joe amd Tim have.

(1, || =5 FUTY ) P

We have to study wery hard and write teen essays.
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6. We have to study very hard zo we can't go to the party
tonight.

Mom iz baking cookies, and dad is watering the garden.
B. Mike likes the beach, but he dislikes to get 3 tan.

=~

Additional information and examples

https://www.youtube com/watch 2v=U7WTeQOxiwz

senjunctions

FANBOYS
F (lor) A {and) N (nor) B (but)
O (o) Y (yet) S (s0)

119




COMPLEX SENTENCES PRACTICE

BECAUSE, SINCE, AFTER, IF, WHEN, ALTHOUGH

https://www.vyoutube.com/watch?v=5uxCOFY5xMw

Students have to connect the clauses logically and by using one of the connectors given:

(groups of 3:1 want to print the clauses and have 2 hold the clauses and one hold the
connector until they form coherent sentences).

| was too lazy to study | didn’t pass the test

When | was ten | broke my leg

Someone invites her Tina will go to the concert
We went to the party |t was raining cats and dogs
The candidate won the elections Everybody believed in him
My dad can't get a better position He works very hard
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Appendix 14—Planning of the Intervention

Appendix 14.1—Activities prior to the intervention

Prior Steps to the Intervention

December 22, 2016
ACTIVITY 1: PFLACEMENT TEST

AIM: The Wnitten Placement Test from the English Unlimited Textbook Series will be given to the
smdents during the last week of classes in December 2016 to determine their CEFR level. It will
alzo provide insighic as to what other topics smdents need to reinforce to be prepared for the
intervention of flipped leaming to teach basic wnting skills later during the semester.

ACTIVITY 2: PRE TEST (Wniting Task from KET)

AIM: The Pre-Test Writing Task from EET (Eey English Test) will show how students perform in
writing without aoy focnsed nfervention on the teaching of this skill.

January 3 - January 6
ACTIVITY: REVIEW OF TOPICS FROM THE FIRST PARTIAL

AIM: Stodents will be sble to reinforce topics covered during the first part of the semester throuzh
a general review done duning sessions that will Last 30 to 45 minutes.

FROCESS:

The last week m December, stodents will get a list of videos and exercises posted on Sidweb as an
autonomonus review. In class, sdents will work individually, in pairs and in groups. They will
work using self-comection and peer commection. The teacher will be a facilitator who monitors
smdents” active work in class.

Umit 1 Unat 2 Unat 2 Uit 4 Uit &
Possessive ‘s Articlesa, an, | Yes/Noand Phrahzng There 15 there
Is vs's the information Past or present? | are plus nouns.
BE 1n sentences and Present ample | queshons Do/does'did m | Adverbs of
Y/N and mformahon Past simple Adverbs questions. place.
questions. Contrasting
Be in the present vs BE | both tenses
1n the past.

Have'haz'be?
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Appendix 14.2—General Schedule for the Intervention

GENERAL SCHEDULE
WEEK £ WRITING
TOPICS
DATES FROM UNIT GENERAL INTERVENTION AND MEASUREMENT PLAN
TOBE
COVERED
MONDAY 9| TUESDAY 10 THURSDAY 12
| I .N..]J;Rl B ] TREATMENT TREATVENT TREATVENT
Measurement |
MONDAY 16| TUESDAY 17 THURSDAY 19
) JANUARY 16- ) TREATMENT
N TREATMENT TREATMENT
Measurement 2
MONDAY 23| TUESDAY M THURSDAY 26
JANUARY 23- 9 TREATMENT
3 1 TREATMENT TREATMENT
Measurement 3
MONDAY 30| TUESDAY 31 THURSDAY 2
! JANUARY 30- 10 TREATMENT
FEBRUARY 3 TREATMENT TREATMENT
Measurement 4
MONDAY 6| TUESDAY 7 THURSDAY 9
F};gg;ﬁf PSTIBT ) ey apout
l WRITING TASK FLIPPED LEARNING APPROACH
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Appendix 14.3—Topics from the Textbook Covered during the Intervention

TOPICS IN THE Al LEVEL COURSE PROGRAM FROM THE ENGLISH UNLIMITED
ELEMENTARY TEXTEBOOK

SECOND PARTIAL OF THE Al LEVEL COURSE (CEER)

Chapter & What would
you like?

Chapter 7
balance.

Work-life

Chapter 8 What's she
ilee?

Chapter 9 Getting
around.

Chapter
tozether.

10 Geting

6.1 Do you like shopping? 7.1 What do you do? &.1 Family 8.1 Now do you get 10,1 World cinems
¢  Vocsbulary: ¢ Vocsbulary: Work +  Vocabunlary: there? ¢  Vocabulary:
Shops and and smdies; spead Family +  Vocabulary: Films,
shopping +  Productive skills: +  Productive Using Suggestions
+  Productive Talk about work skills: Talk transpart #  Productive
skills: Buy and smdies about your +  Productive skills: Talk
things in shops 7.2 I'm just watching the family and skills: Gat about films
6.2 Shopping List i describa information in | 10.2 What are you deing
¢ Vocsbulary: ¢  Grammar: Present people’s places you tomight?
Food, progressive persaaality visit »  Grammar:
preferences and »  Productive skills: 8.2 Fashion sense 9.1 King of the roead Present
TEasons Describe present +  (Grammar: #  (Grammar: progressive for
»  Gramumar: activities and say Have got Comparatives firture
Conmtable and why you can’t do +  Produoctive and AITANgEments
mcomtable things sldlls: superlatives #  Productive
bilagiailcd 7.3 Explain what to do Diescribe +  Vocabulary: ckills: Make
+  DProductive ¢  Vocsbulary: Work people’s Prepositions of AITANZEINEnts
ckills: Talk and studies 2 appearance movement o mest
about shopping %  Crammar 8.3 Describe someone » Productive 1013 Amrange 3 film
and food, Eeyword: of ¥ou admire skills: night
preferemces and 7.4 I'm not sure +  Vocabmlary: Compare ¢  Vocabulary:
Eive reasons ¢  DProductive skills: Belationship ways of Talking abon:
§.3 Order 2 meaal Say you'Te not 5 travelling films
¢  Vorsbulary: gure about facts *  (Grammar; 9.3 Buy aficket »  {Grammar;
Ordering food snd pumbers Eeyword: ¢ Vocabulary: Keyword:
¢  (Grammmar: like Buying a tick about
Eeyword: this, 24 Ithink. ... #  (Grammar: #  Productive
that, these, those +  Productive Eevword: get skills: Make
§.4 Don't forgetto..... skills: Write ¢+  Productive and respond to
¢  Vorabulary: aweb skills: Buy a sugEestions
Foequests znd posting raval ticket 104 Thanks fior the
reminders Eiving an @4 Jastto make imvitation
+  Productive opinion sure I Froductive sldlls: Write
skills: Write understand. .. and reply to an
short practical »  Productive invitation; write a
requests and skills: Correct thank-you note
reminders yourself and
ather people;
check and
SQmmAaTise
mformation
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Appendix 14.4—Writing Topics Covered during the Intervention and Intervention Plan

in Detail

Cheerview of Topics for the Study
Capitalization
Students will be able to recognize and use the most common capitalization mles.

Moumns

Students will be able to comrectly idenfify common nouns and capifalize proper nouns.

Promouns and Adjectves
Students will also be inroduced to adjectrves and be able to recogmze and use them m
senfences,

Sentence Structure

Students will be able to correctly idenfify complete subjects in senfences and be able to
form complete sentences with subjects. Students will be able to carrectly 1dentify the
predicate 1n a sentence and form complste sentences with pradicates.

Subject — Verb Azreement
Chojective: The student will make verbs agree with thewr suljects in mumber.

Punctuation: Commas
Ofojectrve: The student will understand the mles for and use correct comma placement.

The Topic Sentence
Students review wiihng senfences and leam how to wmite a topic senfence

Supporting Detanls
Students leamn how to wiite supporting details in a paragraph.

Closing Sentences
Students wmite closing sentences and edif exushng closmg sentences to leam how fo mzke
them better.
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Go with the Flow (Bazsic Comnectors or Transiions—and, or, but, 50, because)

Students wse ransition words to combing senfences.

Wntng a Basic Parzgraph about topies covered throughout the course.

INTERVENTION PLAN IN DETAIL
IN ACCORDANCE WITH THE LEARNING OUTCOMES FOR THE Al LEVEL COURSE

(CEFR)

BASIC B COURSE (Al Level CEFR)

GENERAL COURSESUBJECT OBJECTIVES EXPRESSED AS THE STUDENTS LEARNING OUTCOMES AT THE
END OF THE COURSE

The learming objectives of the subject Basic B are the following:
Writing: Students can write short simple notes relating to matters m areas of immediate need; short paragraphs;
and very simple emails and letters giving basic opmmions or news.

UNITS Autonomons ACTIVITIES TO BE DONE DURING CLASS SESSIONS

work Activiry Type of Iueraction Further Information
UKIT & Wideos abow | Capitalization Exercise Group work Smudents will produce a piece of
Productive | Capitalization Peer Comection writing about the video they have
skills: Talk wetchied at home.
(write) shopping and
ghout preferences | Senfence producton Individual work Siudents will generate sentences
shopping related to shopping habits Self-comrection bt their experiences related to
end fopd, | Makenotes | and food preferences Teacher monitors and shopping habits and food
prafarences | to describe provides feedback praferences.
end give | shopping Smdents will use the connector
[28300s hahits “bacamse”

Froducive | Videos abowt | Compare your parimer's | Par work Simdents will identify the most
skills: verbs used to | list of requests and COMIMED requests and reminders
Write short | make reminders and find
pracical | requests and | similanties
requests reminders
emd
remimders | Kouns: Students will meke alist | Group work Simdents will work i groups and

common and | of the proper and create a list of nouns they find in the
proper commen nouns, They requests,

will check if they have Then they will zpply the mles of
Write a list of | bean properly capitalized capitalization.
requests and | and choosa one noun Simdents will perform a mole play in
reminders which they nse a raquest.
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Appendix 15—Measurements used during the intervention

Appendix 15.1—Measurement 1

#  Shdent BB Section # Date:

Measurement # 1

Write a 35-word paragraph about the activities you are doing these days in your work, studies or free time.

Chechlist

Title
Indentation
Capitalization
Periods

Grade:

Do not write below. {Examiner use only)
P12 13 [d4]7

1 Day# Treatment Weak #
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Appendix 15.2—Measurement 2

# Student:

Measurement # 2

BB Section # Date: Monday, January 23", 2017

Write a 35-word paragraph about a person you admire (living or dead). Describe his ! her physical appearance, personality and the
reasons you admire him or her.

Chackliat
Tiile Used complats sanfsncas
Indentation Mentioned characteristica about physical appearance
Capitalization Mentioned characteristica about perscnallty
Periods Mentioned Rezeons
Grage:
D not writs balow. (Examinar uss anly)
0 1 2 3 4 5
1 Day# 3 Treatment Week #2
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Appendix 15.3—Measurement 3

#  Student

BB Section # Date: Monday, January 30" 2017

Measurement # 3

Write a 35-word paragraph comparing two ways of traveling. Describe which one you prefer and use reasons to support your answer,

Checklist
Title Used complete sentences
Indentation Mentioned two ways of traveling
Capitalization Compared the two ways of traveling
Periods Mentioned Reasons

Grate:
Do not write below. (Examiner use only)

] 1 2 3 4 5
1 Day#3 Treatment Week #3
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Appendix 16—Questionnaire used as a guide by Farah (2014)

Appendix C: Questionnaire A
Students’ amitudes towards the Flipped Classroom Instruction:
Dear Smdents,

Pleaze describe your atimde towards the Flipped Classtoom Instmction. Please read the balow

statements carefnlly and snswer tham as outhfully as possible by ticking the right box. Try to answer all

the questions given. Please note that all answers are anonymons.
S=5Stromzly Azree, 4=Agree, J=Newiral, }=Dizagree, 1=5trongly Disagres

Eate your attitude to flipped instroction in an English 5 4 3 2 1
Writing Class from $-31

1. The flipped instruction allows me o prepare for my class
in advance.

2. Thromgzh the scresncasts’ videos, T have enough time to
acguire the sentence suchuTes.

3.1 feel more confident to ask for clarifications after
watching the scresncasts.

4.1 feel more confident about my learning due to the flipped
Insmcion.

&_ The flipped instruction made it easier for me to write Tazk
1 and X respomses.

6_ My writing swategies are better as I have more time fo
apply the learning in class.

7.1 feel I am more in charge of my leaming through the
flipped instuction.

8_1 feel that the flipped msoaction has not helped me at all.

9_Tunderstand more when the teacher explains in class,

10 I like to write in class to zet mstant feedback Som my
teachar.

11, In your opinion, what are the benefits of the flipped classroom instruction?

12, Did the Flipped Instruction improve your ability to write in English or did it cause
no improvement? Explain.

13, What are the drawbacks of the Flipped Instruction?

14, How can you define yourself as a student in class using the Flipped Instruction?
Select from the below list You may choose MORE THAN ONE answer.

&, Passive and Bored

b. Active and Invalved

c. Independent and Responsible

d. Motivated

e, Unable to interact in class

15, Select the type of Learning Method you prefer.
a, Traditonal Learning where the teacher explains in class,

b. Flipped Learning where the teacher sends the video home for me to prepare before
class,

Thank you for completing the questionnaire,

57
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Appendix 17—Questionnaire given to participants at the end of the intervention (Spanish)

Acnitudes de estudiantes mivel A1 (Marco Comun Europeo)
hacia el Enfoque Instruccional de Aula Invernda

para la Ensenianza de Habilidades Basicas de Escritura
Por favor, describa su acamud hacia el Enfoque Instrucciomal de Aula Invertida Lea atentaments las onciones
a contimuacion ¥ responda con la mavor smcendad posible marcando la casilla de la derecha Trae de
responder a todas las preguntas. Tenga en cuenta que 1as respuestas son anonimas

Califique su actitud hacia el enfoque instruccional de aula | DE NEUTRAL (EN
invertida en la emsefianza de habilidades basicas de | ACUERDO DESACUERDO

1. El enfoque de aula invertda me permite preparamme pan nx
clase de anfemano.

1. A maves de los vadeos enviados por SIDWEB, tengo
suficiente tempo para adquinr los conoansentos de temas a
tratarse en clases

: & \hmmnmalpdnmm&m

| Jos videos.

4. )&mmc«:ﬁdowbumm&hbabs
videos enviados antes de la practica en clase.

§. Mis estrategas de escritura han mejorado debido a que tengo
| mas tempo para aplicar el aprendizae e clase.
6. Me zusta escribir en clase muentras mis coMpaneros me
apovan v la docente aclara dudas.

7. Disfuze que mis companeros comenten y opmen sobre mis
trabajos de escrinma.
8. En mu opumson. el enfoque instruccional de aula invertda
proves muchos bensficios.

9. Siento que estoy mas en donunio de nu aprendizaje a raves
de la famulianzacion con los temas v poder revisarios a o propio
ntmo

10. El enfoque instruccional de aula invernda me facilito

| escribir las respuestas en la Tarea 9 (Test Final del Proyecto)
11 Es!mnﬁqnmmmmhhhdadpmem
en |

12, Smoqmlosndmsmhdosm&hchsemmbn

Mnahsohn
13 En oz opimion. ) enfoque mstruccional de aula invertida
genera ouchos mconvementes para el estudiante y su

14, Emiendo s cuando la docente explica en clase en forma
| mdicioml

15. Cuop&smrtuurd&mhncadnlaabumdwwanh
M’Sdmahtnn&ckp Umlpubdqr DE UNA respuesta.

A Pastvo v abumndo

B. Activo & mvolucrado

C Responsable e mdependiente
D.  Motvado

E. No puedo interactuar en clase

16. Seleccione el (po de método de aprendraje que prefiere mas.
A Aprendizaje Tradicional en el cual la docente explica en chse y luego practicamos.
B Enﬁqummnﬂchmhmuhdndeh;n&wnmwhosupmampn

| prepararme amtes de la clase
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Appendix 18—Results of Questionnaire given to participants at the end of the
intervention

Acritudes de estndianies mivel A5 Marco Comun Exropeo)
hacia el Enfoque Instruccional de Anla Invertida
para la Ensetianza de Habilidades Basicas de Escritura

Fiesultados
Die acuerdo Ieufral En desacuerdo
1 El enfoque de sula ioverida me pemite preparame para oo clase de antemano.
1 ] 1

(]

A traveés de los videos enviados por SIDWEB, tengo suficiente tiempo para adquirir los
conocimientos de temnas 3 tratarse en clases presenciales.

16 13 a
3 Me siento mas seguro al pedir aclaraciones despuss de ver los videos.
22 7 a
4 Me siento mas confizdo sobre mi aprendizaje debido a los videos eaviados antes de la
practica en claze.
18 11 a

Ln

Mfis estrategias de sscritara han mejorado debido 2 que tengo mas tismpo para aplicar el
aprendizaje en clase.

17 11 1]
&  Me susta escribir en clase misntras mis compaiares me apovan v 1a docents aclara dudas.

15 13 1
7 Disfrute que mis compaBerss comenten ¥ opinen sobre mis trabajos de escritura.

11 11 a
£  Enrmi opinion ] enfoque instruccionsl de sula invertida proves muchos beneficios.

21 2 a

O Siento gue estoy mas en dominio de mi aprendizaje a traves de la fmiliadzacion con los
temas ¥ poder revisarlos 3 mi propio rioo.

21 ) 1
10  El eafoque instruccionsl de sula invertida me facilits escribir Las respuestas en la Tarea ©
(Test Final dal Proyecto)
12 15 2
11 Este muevo enfoque no mejors mi habilidad para escribir en ingles.
2 11 16
12 Sisoio gue los videos eoviados antes de la clase no me han syndado en absohito.
1 4 23

13 Enmi opinion, &l enfoque instuccionsl de aula invertida genera mmchos inconvenientes para
el esmdiznte v su aprendizaje.
1 4 4

14 Entiendo mas cuando 1z docente explica en clase en forma tradicional.
1] 18 5
15 [Como puedes definirte en m rol de estudiante en clase cuando se usa el enfoque instaccionsl
de aula invertida? Seleccione en la lista de abajo. Usted puade elegir MAS DE UNA

respuesta.

A Pasive v abwrmido 1
B. Active e invelucrado 21
C. Elezponsable e independients 15
Do Motivado 7

E Mo puedo intsrachsr en clase ]

16 Selaccione el tipe de métndo de aprendizaje que prefisrs mas,
A Aprendizaje Tradicionsl en el cwal 13 docente explica en clase v lnego practicamos. 11
E. Enfoque instruccional de aula invertida donde la profesora eavia videos explicativos a
CAA pars prepamanne antes de laclase. 18
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Appendix 19—Ranking of Universities in Ecuador

(§) wwwwebometrics.nfo/es/Latin America.es/Ecuador

RANKING WEB
DE UNIVERSIDADES

BUSCAR| I

INICIO | AMERICADELNORTE | LATINOAMERICA | EUROPA | ASIA | AFRICA | MUNDOARABE | OCEANIA | RANKING PORZONAS

CIBERMETRIA
MIDIENDO EL ESPACIO RED
ENRIQUE ORDUNA-MALEA

IFIRARA PR AFIIHEA

Cybermetrics Book

Inicio » LatinoAmerics » Ecuador

Curent edton Ecuador

Ruri Ranking riversiad Presencia Impacto  Apertura  Excelencia
o Mundial AL = (Posicion'| (Posiciont| (Posiciont]  (Posicion)

10 8 a0 i

2 214 107 188 2887 3
MAJ E STIC } 10 Catofica del Ecuador 80 3048 1008 250
4 224 Universidad Teenos Paricular de Loia ] 3 ot i)

§ 237 Estusta Poltécnics Nacional 80 1532 n 003
"H!I AhrEfs B 323 Universidad Poitecnica Salesiana Ecuador o 3661 2685 {10

128 Universidad Central del Ecuador 14 8623 322 4780

8 7 Universidad de Cuenca 18 3608 0303 3068

§ 3000 Universidad Andina Siman Bolivar Ecuador 54 8013 5138 47
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Appendix 19.1—Top 10 Universities in Ecuador

Fni_cio » LatinoAmerica » Ecuador

WCurrenl edition Fcuador

Universities: January 2018

Edition 2018.1.0.1 _ Ranking
Ranki

T yundia

Xk N 71

¥ \ T
MAJESTIC . =

TR Y
5 5

5 %3

T %8

3y

h QL2 9 3
' 0o

redl-time search | reaktime advantage

Universidad

Universidad San Francisco de Quito

Escuela Superior Politécnica del Litoral

Pontificia Universidad Catdlica del Ecuador
Universidad Técnica Particular de Loja
Escuela Politécnica Nacional

Universidad Politécnica Salesiana Ecuador

Universidad Central del Ecuador

Universidad de Cuenca
Universidad Andina Simon Bolivar Ecuador

Universidad de las Américas Ecuador

£ 08B 8 8 8 8 B E

. Presencia
= (Posicion®) (Posicion) (Posicion®) (Posicion®)

610
107
80
g5
69
%9
143
129
664
25

Impacto  Apertura
329 207
1681 247
5049 1998
s 3451
33 2783
5561 2685
8623 12
5609 9503
6013 5138
8581 3645

Excelencia

2099
13
2650
2982
3203
479
3780
3066
4397
4532
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Appendix 20—Flipped Learning Approach Training and Follow up Sessions

Appendix 20.1—Flipped Classroom Course by April Gudenrath, April 2016

& D Responderatodos | v

Action Items o]

Dear all,
Here the activities for this coming week:
a. Flipped Classroom Course - Monday 25 through Thursday 28, from 8h30 to
13h30. To be held at the FCSH Auditorium. Punctuality required.
b. Commissions meetings - Please, email your team's timetable of activities plus
due dates.
Appointments to be announced.
c. CISE Propedeutico Course - At FIMCP Auditorium. From 8h00 to 12h30. If
for some reason, a teacher cannot attend the session, will have to make up the
hours with other academic activities programmed by CISE. So, better to be there
on Friday otherwise, it may be more complicated to complete other activities

f ass time.,. |

Appendix 20.2—Flipped Classroom Conference sponsored by Academic Provost

Vicerrectorado Académico

INFORMA
2 8 Charla “Flipped Classroom™
de abril L. - . -
2016 Se invita a los sefores profesores a participar

en la Charla “Flipped Classroom”, dictado por
April Gudenrath MaEd. que se llevara a cabo el
Auditorio de la FCSH, de 15h00 a 17h00.

I |
Vicerrectora Académica
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Appendix 20.3—Follow up Session on Flipped Classroom with Staff from Portland
State University May 2016

To: Jenny Marjorie Villarreal Holguin; Karen Yambay Castro; Griffith Jan Scott Van Overdam;
Mirna Romero; Mirna Carola Romero Coloma; Emma ldane Pedley; Marco Vinicio Orellana

Roman; Loretta Moreira; Paola Montero Martinez; Denis materna; Laura Mariscal; Laura
Mariscal Touzard; Janella Maldonado Guzman; Gerard Lewis; Karina Pamela Leon Davila; Magali
Janet Jativa Guachilema; Alison Liliana Herrera Conforme; CELEX FRAMNCES; David Estrella
Ibarra; Alan Dave Donado Vera; Juan Carlos Delgado Villena; Maria Helen Camacho
Rivadeneira; Gabriela Baldeon; Alina del Rocio Alvarez Plaza; Alison herrera conforme; Maritza
Elizabeth Garcia Arana; gabrielabaldeon@yahoo.com; maria helen camacho rivadeneira;

janellames@yahoo.com; mjativa2013@yahoo.com; Ondina Moreira; marieliz49@hotmail.com;
lauramen_2000@yahoo.com; karileon2000@&@yahoo.com; JC Delgado Villena; Ged Lewis;

Dennys Materna; Alan Dave Dorado Vera; Paola Montero; Luis Humberto Bermudes Rugel; Luis
Ber'mudez (mistface@hotmail.com); Bella Fu; griffithlvo@yahoo.es; griffithlvo@hotmail.com;
Pao Montero; Yvette Gioconda Gilvert Pesantes; Albania Johanna Cadena Aguilar; Albania

Cadena; Océane Bitaille (oceane.bitaille@gmail.com); Israel Bravo (memo_gs0@hotmail.com);

Yolanda Molineros; Yolanda Cecilia Molineros Cardenas; Israel Guillermo Bravo Bravo; Christine
Fitzpatrick-Case; Christine Rose Case; Oceane Bitaille; Hyejin Yang; Hao Cui; Carola Ortiz; Lidia
Carola Ortiz Espinoza; maria cristina faytong; Graham 5tagg; GRAHAMIAN STAGG

Subject: Follow Up from the Flipped Classroom Skype Session

Hi everyone
Thanks so much for a good session today. Leslie and Kellie were so thrilled to meet all
of you and would love to hear maore from you. Below are their email addresses. Feel

free to contact them if you have questions.

Wayne

Wayne Gregory, PhD

Academic Director

Intensive English Language Program (IELP)
Portland State University

Intensive English Language Program

527 SW Hall 5t., Suite 400

Portland, Cregon 97201

+1 303-725-4088 main office

+1503-725-2311 fax

+1 503-725-2439 office
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Appendix 21--Table 29 Types of Experimental Designs by Creswell (2012)

Table 11.1
Types of Experimental Designs
True Quasi Factorial Time Series Repeated Single
Experiment Experiment Measures Subject
Random assignment? Yes No May beused No No No
Number of groups/ Two or Two or Two or more  One group One group One
individuals compared? more more individual
studied at a
time
Number of interventions ~ One or more One or more Two or more  One or more Two or more  One or more

used?

Number of times the
dependent variables
measured/ observed?
Control typically used

intervention

Once

Pretest,
matching,
blocking,
covariates

intervention

Once

Pretest,
matching,
blocking,
covariates

interventions

Once

Pretest,
matching,
blocking,
covariates

interventions

After each
intervention

Group
becomes its
own controls

interventions

After each
intervention

Covariates

intervention

Multiple
points

Individuals
become
their own
controls

Note. Information about Types of Experimental Designs taken from Creswell, J. W.

(2012). Educational research: Planning, conducting, and evaluating quantitative and

qualitative research.
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Appendix 22--Table 30-Threats to Internal Validity in Types of Experimental Designs

by Creswell (2012)

Table 11.2
True Quasi Factorial Time Series  Repeated Single
Experiment  Experiment Measures Subject
To Participants:
History Controlled Potential Controlled, if May be a May be a Potential
threat random threat of threat of short  threat
assignment short intervals not
intervals not  used
used
Maturation Controlled Potential Controlled, Can be Controlled Controlled
threat random controlled if
assignment pattern
detected
Regression Controlled Potential Controlled, Can be Controlled Controlled
threat random controlled if
assignment unusual,
scores
noticed
Selection Controlled Potential Controlled, if  Controlled Controlled Controlled
threat random
assignment
Mortality Controlled Potential Controlled, if  Can be Controlled Controlled
threat random controlled if
assignment dropouts
noted
Interaction of selection Controlled Potential Controlled, if  Controlled Controlled Controlled
and maturation, history, threat random
and instrumentation assignment
To Procedures:
Testing Potential Potential Potential With Potential Controlled
threat if pre-  threatif pre-  threatifpre-  repeated threat if pre-
and posttest and posttest and posttest measures and  and posttest
used used used observations  used
before
(interrupted
design),
likely to
diminish
over time
Instrumentation Potential Potential Potential Can be Can be May be a
threat if threat if threat if controlled if ~ controlled if  threat if
instrument or  instrumentor instrumentor  procedures procedures multiple
observational  observational observational monitored monitored interventions
procedures procedures procedures used
change change change

Note. Information about Threats to Internal Validity in Types of Experimental Designs taken
from Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research.
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